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San Diego State University’s Independent Ed.D. in Educational Leadership
Program Implementation Proposal

I. Overview

A.
The names of the CSU campus that will be awarding the degree

San Diego State University (SDSU) will offer this degree.

B.
The full and exact designation of the degree to be awarded

Ed.D. in Educational Leadership

C.
The names of the departments, divisions, or other units of the campus(es) that will have primary responsibility for administering the program.

The College of Education will be the academic unit housing the degree and the Departments of Administration, Rehabilitation and Postsecondary Education (ARPE) and Educational Leadership (EDL) will host the curriculum, complete the faculty appointments and coordinate the student selection and matriculation. Selected doctoral faculty from all Departments in the College of Education will be included on the dissertation committees. Community partners will be included in teaching and serving on dissertation committees.  

D.
The names and titles of the individuals primarily responsible for drafting the proposal

William Piland (Professor Emeritus) and Fred McFarlane (Professor and Chair) will be responsible for the Community College/Postsecondary Education Leadership Concentration.  Margaret Basom (Professor) and Kathleen Cohn (Professor and Chair) will be responsible for the PreK-12 Leadership Concentration.  Dean Lionel Meno will be responsible for the College of Education coordination. 

The proposal was developed in close collaboration with:

· Dr. Ed Brand, Superintendent San Marcos Unified School District

· Dr. Janice Cook, Superintendent, Cajon Valley School District

· Dr. George Cameron, Superintendent National City

· Dr. Peggy Lynch, Superintendent, San Dieguito Union High School District

· Dr. Stephen Halfaker, Superintendent, Lakeside Union School District

· Dr. Elizabeth Armstrong, Vice President of Instruction, San Diego Mesa College

· Dr. Constance Carroll, Chancellor, San Diego Community College District

· Dr. Viara Giraffe, Dean School of Social Sciences and International Studies, Southwestern Community College

· Dr. Larry Brown, Vice President of Student Services, San Diego City College

· Members of the San Diego and Imperial Counties Community College Association (SDICCCA)

II. Timeline

A.
The anticipated date that the program will be implemented

The first group of applicants will be admitted in the spring 2007 and will enroll for classes in the fall 2007.
B.
A timetable for the development of the program, including enrollment projections for the first five years

The proposal was submitted to the College of Education Curriculum Committee in August 2006.  From that point, the various university committees and administrators reviewed the proposal with approval granted by the SDSU Senate and Administration in October 2006.  The proposal was submitted to the CSU in November 2006. Submission to California Postsecondary Education Commission (CPEC) and the Western Association of Schools and Colleges (WASC) will occur by December 15, 2006. 

Table 1 reflects an admission of 30 new doctoral students each academic year.  These doctoral students will be divided between the PreK-12 and Community College/Postsecondary Education Concentrations.  There is a projected attrition for continuing doctoral students due to academic, professional and/or personal challenges. The program is designed to enable the doctoral candidates to complete all requirements within three calendar years. Those who elect to take longer will be accommodated.  We anticipate the first graduates will complete the degree in three years (May 2010).

Table 1.  Anticipated Enrollment and Graduation in the Ed.D. Program
	Student Category
	2007-2008
	2008-2009
	2009-2010
	2010-2011
	2011-2012

	New doctoral student admits
	 30
	 30
	30 
	30
	30

	Continuing doctoral students
	 0
	26-28 
	50-54
	50-54
	50-54

	Total doctoral students
	30 
	 56-58
	80-84 
	80-84
	80-84

	Expected doctoral graduates
	 0
	0
	24-26
	24-26 
	24-26


III. Program Rationale and Student Learning Objectives

A.
The rationale for proposing the program, including a brief description of the discipline, the degree program, and the justification for introducing the program at this time.

The gap between the achievement of students of color and low socioeconomic status and that of their more privileged counterparts continues to plague California PreK-12 schools, despite some gains associated with the standards-based reform efforts. The state’s community colleges continue to struggle to improve their transfer rates to four-year colleges and universities to a level acceptable to the public while at the same time stretching resources to fulfill their multi-faceted missions, which also include workforce development and basic skill-development.  The struggles of these two segments of the California education system serve to limit the opportunities for educational, social, and economic success for their students thereby threatening the economic and societal well-being of the State of California.  This type of challenge cries out for highly qualified and highly effective educators who will lead their districts, schools, and colleges in ways that will transform them into organizations that can and do ensure PreK-14 student success.

Boards of education and trustees, superintendents, and community college presidents are eager to hire highly qualified and well-educated leaders for all units of their organizations, colleges, and schools. Over the past decade, these leaders have expressed a strong interest in SDSU offering a doctoral program designed for practitioners. Furthermore, they have confidence in the specific expertise our institution will provide in guiding relevant and applied research in educational leadership and organizational transformation. These interests are shared by administrative and curriculum leaders, mentor teachers and instructional support providers, aspiring community college and postsecondary education faculty and student services leaders, and PreK-14 middle-management leaders who are interested in earning an advanced degree.

Until the passage of Senate Bill 724, CSU was not authorized to offer such programs despite the urgent public need. Furthermore, other public and private universities authorized to offer such programs have chosen not to do so.  Advanced degree opportunities for Community College/Postsecondary Education professionals in particular do not existent in our region.  Currently, there is no public or private university that offers a degree in Community College/Postsecondary Education leadership in southernmost California.  While professional development activities exist within the community colleges and through some professional organizations, such as the Association of California Community College Administrators (ACCCA), there is no substitute for the advanced learning that occurs in a high quality Ed.D. program.

The PreK-12 and Community College leaders of the San Diego region deserve the opportunity to study issues in depth, to learn from experienced researchers, professionals, and expert practitioners, and to benefit from the shared learning community provided in a cohort model Ed.D. program. Doctoral students can study issues in-depth, learn from experienced researchers, practitioners and professors, and participate in cohort group activities that are not available in any other type of professional development venue.

With nearly thirty years of experience in doctoral education, SDSU is ready and eager to answer the call set forth in Senate Bill 724 to provide an affordable and accessible publicly funded degree program for PreK-14 education leaders in the southernmost region of California. SDSU has a history of preparing educational leaders for PreK-12 schools and Community College/Postsecondary institutions in our region. This Ed.D. program will build upon existing master’s and doctoral degree programs on the SDSU campus. The Master of Arts in Educational Leadership offers Concentrations in Leadership for PreK-12 schools, Postsecondary Education, and Student Affairs in Postsecondary Education. The large enrollment in these programs attests to their quality and the good working relationship between the University and the field of practice. 

In 1978, a Joint Ph.D. Program in Education with a Concentration in multicultural education was initiated by SDSU with the Claremont Graduate University. A Joint Ed.D. program between SDSU and the University of San Diego commenced in 2000, with areas of concentration in educational technology and teaching and learning. In 2004, a Joint doctoral program in Educational Leadership began with the University of California at San Diego and the California State University at San Marcos. Other than this relatively small joint Ed.D. program, there is no public institution of higher learning in San Diego or Imperial County that provides doctoral education in educational leadership. This proposed independent doctoral program is the next logical step for SDSU in fulfilling its mission to serve PreK-14 education in the southernmost region of California.  The SDSU faculty and its PreK-14 partners are committed to selecting doctoral candidates currently serving in California’s districts, schools and colleges, with a particular emphasis on those in San Diego and Imperial Counties. 

Because of the seriousness of California’s achievement gap and increasingly diverse population, it is critically important that the curriculum of this proposed Ed.D. program go beyond basic traditional standards, and guide doctoral candidates to critically explore how their organizations can be transformed. 

This program is designed as a professional degree in which a carefully selected cohort of aspiring school and community college/postsecondary education administrators develop advanced research and leadership skills related to their own institutional settings. Advanced Ed.D. Doctoral candidates will conduct research on professional practice within their own institutions, addressing specific local problems that have regional and national implications for teaching and learning, education reform and transformation, and professional development. One of the program’s core objectives is to prepare a more diverse group of leaders capable of initiating change and creating diverse educational institutions for the region’s student population.

Based on this core objective, the educational leadership program is committed to developing reflective leaders and change agents for complex educational organizations in diverse multicultural settings. Emphasizing theory, research, and practice, the program provides an opportunity for candidates to work in learning communities with faculty to acquire a deeper understanding of themselves as educators, leaders, policy makers, and policy advocates as they develop the knowledge and skills necessary to improve the quality of student learning through creative, flexible, visionary, humane, and ethical leadership.

We expect that our graduates, working directly in public schools and Community College/Postsecondary Education institutions, will serve as transformational leaders, taking their organizations to high levels of student achievement and creating institutions and organizations focused on diversity and acceptance of productive change. The transformation of PreK-12 and postsecondary education depends on such leaders: those who demonstrate the skills, abilities, and attitudes that have been found through research and application to be essential to effective leadership based on grounded theory and high-quality research. As educational leaders, they will be contributing to the creation of effective programs and increasing student achievement of equitable and effective educational programs. As southernmost California educational systems face unprecedented growth and diversity, SDSU’s doctoral program will encourage innovative research and practice in educational leadership.

SDSU faculty, in conjunction with partners from the PreK-12 school districts and the community college administrative teams (see Appendix A for minutes from Doctoral Program retreat), have developed a series of expectations of all program graduates.  These expectations are informed by concepts drawn from SB 724, the CSU Presidents Task Force on Education Leadership Programs, the California Professional Standards for Educational Leaders (CPSELs), highly-regarded existing Ed.D. programs in Educational Leadership, the  American Association of Community Colleges (AACC) Competencies for Community College Leaders, and the California Community College Chancellor’s Office (CCCCO) report Chancellor’s Task Force on Community College Leadership. These expectations are summarized in the following statements regarding the competencies of future doctoral graduates:

Experts in Educational Leadership

· Demonstrate visionary educational leadership

· Use management and leadership skills 

· Value and practice data-driven decision-making  

· Lead diverse communities of learners

· Demonstrate systemic educational reform skills and strategies

· Be politically savvy within the organization and beyond

· Understand the importance of quality relationships among each other, colleagues, students and community partners

· Work with all constituent groups and community partners

· Practice effective communication skills (decision-making, speaking and writing)

· Facilitate group processes and learn to resolve conflict

· Integrate technology in the organization's work

· Use technology to expand and enrich education 

Critical Thinkers Informed by Scholarly Literature

· Promote research and evaluation that makes a difference

· Use reflection to learn and grow self and organization

Change Agents

· Demonstrate the courage to make systemic changes in educational organizations 

· Manage change in anticipation of the unpredictability of the future

Self-Aware, Ethical Professionals

· Expect ethical leadership behavior for self, colleagues and the organization

· Understand, promote, encourage education and lifelong learning for PreK-14 students and employees 

· Model a can do spirit, persistence, and optimism.

· Develop and lead PreK-14 organizations that embrace their social responsibility for ensuring high academic achievement for all students.

Professionals who value and promote diversity

· Produce better educational results across diverse groups including students with disabilities and English Language Learners

· Promote diversity and equity among students, colleagues and community partners.

These five (5) Program Outcomes which, emerged from the collaboration between SDSU faculty and community partners (See appendix A for a complete summary of deliberations) served as the guidelines for the development of doctoral student learning outcomes listed under Section B below. These are the areas faculty and community partners felt needed to be significantly addressed if the program were to have an effect on the local area.

Graduates of the SDSU's ED.D. in Educational Leadership will be:

1.    Experts in Educational Leadership     

2.    Critical Thinkers Informed by Scholarly Literature     

3.    Change Agents

4.    Self-Aware, Ethical Professionals

5.    Professionals who value and promote diversity

From these Program Outcomes, the student learner outcomes listed below in section B were generated and then used to develop the program courses.  Tables delineating the relationship of program outcomes, student outcomes and program courses are included as Appendix D. Also included is a curriculum map of Ed.D. classes and the student outcomes they address. In addition to these charts that show the relationship of faculty and community partner generated needs with course outcomes, Tables 8 and 9 provide a curricular map to ascertain that the courses developed from the joint collaboration with partners also matched the CSU required curricular elements for Ed.D. programs. 

Assessment of student outcomes is outlined in Section XII of this document. In addition to that extensive list of program evaluation and assessment, all students outcomes will be assessed through:


• Assessment of individual Course requirements 


• Comprehensive exam


• Dissertation Defense
B.
Student learning objectives, i.e., what students will know and be able to do upon successful completion of the program

The doctoral program in Educational Leadership will provide advanced academic preparation for education professionals concerned with promoting change in educational institutions and enhancing the achievements of students of all ages. The program curriculum will address nine specific goals, which are linked to doctoral student learning outcomes.  The following present the goals and student learning outcomes for the Community College/Postsecondary Education and the PreK-12 school leadership Concentrations.

Goal 1. Organizational Strategy: Strategically improve the quality of PreK-12 and Community College/Postsecondary Education by promoting the success of all students while sustaining the PreK-12 education and Community College/Postsecondary Education mission, based on knowledge of the organizations, their cultures, environments and future trends.

Student Learning Outcomes:

1.1
Assess, develop, implement and evaluate strategies to monitor and improve the quality of education and long-term effectiveness of PreK-12 Education and Community College/Postsecondary Education.

1.2
Use data-driven evidence and proven practices from internal and external stakeholders to solve problems, make decisions, and plan strategically.

1.3
Use a systems perspective to assess and respond to changing community demographics; the culture of the organization, and to the economic, political, and social needs of the community.

1.4
Develop a positive environment that supports innovation, teamwork, and successful outcomes.

1.5
Align organizational mission, structures, and resources with institutional plans.

1.6
Develop PreK-12 and college personnel and fiscal resources.

1.7
Recognize the policy-making role of organizational boards and work effectively with these boards to advance the mission of the institution or district.

Goal 2. Resource Management:  Equitably and ethically sustain people, processes and information, as well as assets to fulfill the mission, vision and goals of the PreK-12 educational systems and Community College/Postsecondary Education institutions.  

Student Learning Outcomes:

2.1
Ensure accountability in all operations.

2.2
Create an organizational culture that values positive employee relations.

2.3
Develop and manage resource assessment, planning, budgeting, acquisition, and allocation processes consistent with a college, school or district master plan, the California Master Plan and local, state and national policies.

2.4
Take an entrepreneurial stance in seeking alternative funding sources. Implement financial strategies to support programs, services, staff and facilities.

2.5
Implement human resource systems that include recruitment, hiring, reward, and performance evaluation that fosters the professional development of all staff.

2.6
Use technology appropriately to advance institutional development and decision-making. 

2.7
Employ organizational, time management, planning and delegation skills.

2.8
Manage conflict and change in ways that contribute to the long-term viability of the organization.

Goal 3. Instructional Leadership:  Possess the knowledge and ability to promote the success of all students by fostering a positive organizational culture, effective curricular programs, a student-centered learning environment and encouraging the growth of all staff

3.1
Obtain leadership characteristics and dispositions needed to develop learning organizations.

3.2
Identify ways to facilitate learning for the organization as a system and learning for individuals within the system.

3.3
Develop a culture of evidence to assess educational policies, programs, and practices   to assist in closing the achievement gap

3.4
Articulate strategies for closing achievement gaps across a school/community college, district, region, or state.

3.5
Examine the role of local, state and/or national assessments in the improvement of student achievement. 

3.6
Participate in the evaluation of the effectiveness of comprehensive staff development programming on professional performance and student achievement, when appropriate.

Goal 4. Communications:  Use clear listening, speaking, and writing skills to engage in honest, open dialogue.

Student Learning Outcomes

4.1
Create and maintain open communications regarding resources, priorities, and expectations among all constituents.

4.2
Listen actively to understand, comprehend, analyze, engage and act.

4.3
Communicate clearly and appropriately to internal and external constituencies orally and in writing.

4.4
Gain proficiency in individual, small group, and large group oral communications and group decision-making processes. 

4.5
Develop cross-cultural communications skills to interact positively with diverse populations and promote such skills among employers, students and the community.
Goal 5. Collaboration:  Develop and maintain responsive, cooperative, mutually beneficial, and ethical internal and external relationships that nurture diversity, promote student success and sustain the organization’s mission.

Student Learning Outcomes.

5.1
Embrace and support the diversity of individuals, cultures, values, ideas, and communication styles.

5.2
Demonstrate cultural competence in a global society.

5.3
Catalyze involvement and commitment of students, faculty, staff, and community members to work for the good of PreK-12 system, Community College/Postsecondary Education and the community.

5.4
Embrace and support shared governance and the role of trustees, administrators, faculty, staff and students in institutional governance.

5.5
Build and leverage networks and partnerships to advance the mission, vision, and goals of PreK-12 education and Community College/Postsecondary Educations.

5.6
Manage conflict and change by building and maintaining productive relationships.

5.7
Develop, enhance, and sustain teamwork and cooperation.

5.8
Facilitate shared problem solving and decision-making.

Goal 6.  Organizational Advocacy:  Recognize, commit to and advocate for the mission, vision, and goals of the organization.

Student Learning Outcomes

6.1
Value and promote diversity, inclusion, equity, and academic excellence.

6.2
Trace and embrace the history, philosophy, and culture of the organization.

6.3
Demonstrate a commitment to the organizational mission and student success through the scholarship of teaching and learning.

6.4
Promote equity, open access, learning, teaching, student success, and innovation as primary goals for the organization.

6.5
Advance lifelong learning and support a learning centered environment, recognizing the importance of technology in learning.

6.6
Represent the educational organization in the local community, in the broader educational environment, and at various levels of government.

Goal 7. Professionalism:  Set high standards for self and others, continuously improve self, demonstrate personal accountability, and ensure the long-term growth of self and the organization.

Student Learning Outcomes

7.1
Self-assess performance regularly using feedback, reflection, goal setting, and evaluation. 

7.2
Support lifelong learning for self and others.

7.3
Demonstrate ethical and personal integrity in decision-making.
7.4
Describes strategies to insure that moral and ethical practices are established and followed in the organization.

7.3
Manage stress through self-care, balance, adaptability, flexibility, and humor.

7.4
Demonstrate the courage to take risks, make difficult decisions, and accept responsibility.

7.5
Recognize the impact of perceptions, worldviews, and emotions on self and others.

7.6
Promote and maintain high standards for personal and organizational integrity, honesty, and respect for people.

7.7
Contribute to the profession through professional organization involvement, professional development activities, and research/publication dissemination.

Goal 8. Financial and Legal Forces:  Identify and understand the financial and legal forces impacting on leadership in PreK-12 and Community College/Postsecondary Education.

Student Learning Outcomes  

8.1
Explain the State’s budget development processes, highlighting the roles of all players, as it relates to education funding.

8.2
Analyze the funding policies of the State and their impact on local PreK-12 and community college districts.

8.3
Trace the State funding system into the budget development process at local Community College/Postsecondary Education Institutions and PreK-12 schools.

8.4
Analyze the State’s Master Plan for Higher Education and explain the role of Community College/Postsecondary Educations within that Plan.

8.5
Evaluate the impact of various legislative initiatives on governance and the roles of administrators, faculty, staff, and boards in shared governance.

8.6
Identify and assess laws and regulations impacting personnel policies in community colleges and school districts. 

8.7
Analyze student rights and responsibilities under law within the educational organization.

8.8
Analyze the impact of labor relations on the educational organization.

8.9
Develop effective employee and labor relations in support of student achievement.

Goal 9. Decision Sciences: Engage in scientific methods to assess practice, examine results and promote sound decision-making.

Student Learning Outcomes  

9.1
Utilize the expertise of external researchers and the results of research studies in the literature to improve decision-making.

9.2
Develop an understanding of research designs to conduct relevant research studies.

9.3
Evaluate research studies based on their value to an organization.

9.4
Assess validity and transferability of research findings to specific areas in an organization, such as student learning outcomes and enrollment management.

9.5
Insure basic research skills including how to gather and assess data, and develop conclusions and courses of action for traditional and nontraditional studies.

9.6
Foster a "culture of evidence" within an institution for policy analysis and decision making purposes.

As noted above, the development of the program curriculum began with the involvement and needs of our community partners and evolved into a series of classes. That process is delineated in graphic form on the next page.

Curriculum Development Sequence




IV.
Justification for the Program

A.
A description of how the proposed program is related to existing programs on the participating campuses, especially to closely related master’s and doctoral programs

The ARPE Department has a long and successful history with developing Community College/Postsecondary Education leaders.  Even before the formation of the Department, the College of Education at SDSU had provided courses, programs, and services to California Community College/Postsecondary Education institutions.  Over 30 years ago, Dr. Doris Meek was offering coursework at SDSU to help prepare Community College/Postsecondary Education leaders and faculty.  In 1987, Dr. William E. Piland was hired to expand the development of these efforts.

The Department currently has one master’s degree program, with two concentrations, and one graduate certificate program that directly relate to the Ed.D. in Educational Leadership. The two degree areas of concentrations are (1) Leadership in Postsecondary Education and (2) Leadership in Student Affairs.  The certificate program is Community College Teaching.  These programs will, no doubt, serve as “feeders” into the new doctoral program.

There are no doctoral programs on campus that related to the Community College/Postsecondary Education Concentration.  This lack of programs is a major reason for the critical need for the new Ed.D. program.

San Diego State University also enjoys a reputation of excellence in educating PreK-12 school leaders. The EDL program in PreK-12 offers a masters degree, a Preliminary Administrative Credential and a Professional Administrative Credential. The Preliminary credential program is offered at three different locations in San Diego County in close partnership with school districts. Participants from these partner districts are actively involved in the recruitment, selection, and teaching of future school leaders. Also in partnership with several school districts in Western Canada, the EDL Department offered a Master’s degree in Educational Leadership, which graduated over 700 students over a 10 year period. 

San Diego State University has a history of successful participation in joint doctoral research.  SDSU faculty have initiated 1) a Joint Ph.D. Program in the field of Multicultural Education with the Claremont Graduate University; 2) a Joint Ed.D. program with areas of concentration in educational technology, teaching and learning with the University of San Diego; and 3) a Joint Ed.D. in Educational Leadership with UCSD and CSU San Marcos. SDSU faculty members have had a primary role in teaching the core classes in all of these programs. Because of the teaching responsibilities and the other roles SDSU faculty has played in all these programs, we believe the College of Education faculty has demonstrated it has the capacity, the expertise and the capability of offering the independent Ed.D. 

B.
A list of similar doctoral programs offered or projected by California institutions

The following are the current doctoral programs offered in San Diego County:

· UCSD/CSUSM (SDSU) (Joint Ed.D.) 

· University of San Diego (Ph.D.)

· SDSU-Claremont (Joint Ph.D.)

· Aliant University (Ed.D.)

· SDSU/USD (Joint Ph.D.)

The Ph.D. doctoral programs in the community are mostly geared to the preparation of higher education faculty. They typically have doctoral students taking all of their coursework before starting on their dissertation. Most are not cohort based and thus doctoral students are not together throughout their program to provide support to working professionals who are the students in this degree program.

C.
A summary of the evidence of student demand for the proposed program

Community College Needs Assessment

In the Fall 2005, the ARPE Department conducted a web-based Needs Assessment of community college administrators in 18 community colleges in San Diego, Imperial, San Bernardino, Riverside, and southern Orange counties. One hundred and thirty-four practicing administrators responded to the survey. Only 37% had obtained an earned doctorate.  Fully 57% had only a master’s degree, as the highest earned degree.  The doctorate is becoming the requisite degree for selection to higher-level leadership positions in San Diego and Imperial Counties community colleges, according to the San Diego and Imperial Counties Community Colleges Association (SDICCCA) presidents.

Eighty-seven administrators answered a question about their interest in pursuing a doctoral degree program.  Of these respondents, 45 (52%) reported that they were definitely interested in pursuing a doctorate in Community College/Postsecondary Education leadership at SDSU and 23 (26%) indicated that they were somewhat interested in the program. Only 19 (22%) indicated that they were not interested because they already possessed a doctoral degree. 

There is a recognized need to prepare Community College/Postsecondary Education leaders, at the doctoral level, throughout California (Piland and Phillips, 2000).  This need is apparent in southernmost area of California.  Within San Diego and Imperial Counties, there are nine community colleges within six community college districts.  These colleges enroll over 142,000 students and have 486 full-time administrators and professionals and 1,527 full-time faculty.

In conversations with local community college presidents (SDICCCA), they reported that they expected widespread interest in an Ed.D. program in Community College/Postsecondary Education leadership to be offered by SDSU.  They identified current administrators (both academic and classified); present and emerging faculty leaders, and professionals in charge of grant programs as potential target markets for such a degree.  They expressed their confidence that the demand would be substantial and easily could support a cohort group of 15-20 doctoral students each year for the foreseeable future.  

At a recent meeting (March, 2006) of the San Diego Deans Round Table, sponsored by the ARPE Department at SDSU, the instructional deans from eight community colleges in San Diego County indicated that there would be a great deal of interest in the program among faculty and instructional administrators at their campuses.  In fact, of the 14 deans in attendance at this meeting, eight of them expressed interest in the program for themselves.

PreK-12 Education Needs Assessment

In the summer of 2002, when SDSU was involved in developing the Joint Ed.D. with UCSD and CSUSM, an on-line survey was conducted to determine the need for an Ed.D. Program in Educational Leadership for the San Diego region. The survey, circulated to hundreds of K-12 teachers, administrators, and community college educators, sought to determine the level of interest in such a program and the nature of the needs that a program should address. This email survey resulted in a return of 156 responses, eighty-five of who are PreK-12 educators and fifty-one of who are community college educators. Sixty eight percent of respondents expressed an interest in pursuing a doctoral degree in education. Eighty four percent of the respondents indicated an interest in an applied or action research emphasis while 42% indicated an interest in qualitative research. There was some interest in both quantitative and theoretical research emphases, but to a lesser extent. 

In response to questions designed to elicit the factors that would encourage enrollment in a doctoral program in education, respondents in the summer 2002 SDSU/UCSD/CSUSM survey, identified a need to continue employment while pursuing the degree. This was expressed by 92% of the respondents. Other strong motivating factors for pursing the degree were time accommodation from the current employers (76%), financial support for the doctoral program (77%), encouragement from current place of employment (76%), an ability to take courses in the evenings, weekends, and/or summers (84%). Most respondents preferred an optimal class size of between twelve and sixteen doctoral students, or smaller. Conversely, respondents were asked to indicate factors that would keep them from pursuing a doctoral degree. The three factors most frequently identified were cost (72%), time (65%), and travel distance to campus (60%). All of these results seem to confirm that a public university degree program is desirable. SDSU faculty and community partners have taken seriously the preferences of local PreK-12 school administrators in developing a program to best meet their needs.

From the analysis of survey responses, there is clearly a felt need for an Ed.D. program in the greater San Diego region. In response to the question eliciting the respondent’s level of interest in pursuing a doctoral degree in education, a total of 68% or 106 respondents expressed an interest. With over two-thirds of the respondents expressing interest, it is clear that there is a definite need in the San Diego region for an Ed.D. program.

D.
A summary of the employment prospects for graduates of the proposed program and the professional uses of the proposed program

Community College/Postsecondary Education Needs

The Long-range Administrator Needs Projections study conducted by Piland and Phillips (2000) for the CCCCO projected that by the year 2010 the California community colleges would need 1,831 new academic administrators and 1,211 classified administrators.  Academic administrators are certificated executives, administrators, and managers working full-time in administrative positions.  Classified administrators are non-certificated executives, administrators and managers working full-time in classified positions.  In 2000, the average age of all administrators was 53, compared to 50 for community college faculty.  These figures show the demand on a statewide basis.  

In 2004, there were 486 full-time administrators and professionals in the 6 community college districts within San Diego and Imperial Counties.  It is now estimated that within the next 10 years, 70% of these administrators and professionals will need to be replaced due to growth in size of institutions, retirements, and vacancies created by administrators changing positions.  Additionally, a small percentage of the over 1,500 full-time faculty will be interested in an Ed.D. program.  This is especially true for the faculty who currently are in positions of faculty leadership and the newer faculty who aspire to those positions.

The types of positions graduates of the program may ascend to include, chancellor, campus president, vice-presidents of instruction, student services, or administrative/business services, deans in these same areas, and directors of various functional areas (i.e. admissions, student activities, disabled student services, risk management, purchasing) special programs and projects.  Faculty leaders can make professional use of the degree in positions such as: academic senate president, department chair, or program coordinator.

Pre-K 12 Education Needs

As illustrated in the Demand Survey for the proposed Joint Ed.D. with UCSD and CSUSM, teachers and administrators in San Diego, Imperial, South Riverside, and South Orange Counties expressed the need for a doctoral educational leadership program in our region. This need is also acknowledged, and the proposed program supported, by conversations over several years with potential and practicing site administrators and superintendents. 

Many employment opportunities currently are available for educational leaders in the PreK-12 sector throughout the region. In the years ahead, more opportunities will be presented, due to the continuing growth in Southernmost California’s student population, the building of new schools, and an expected wave of retirement of practicing administrators. Because of the high demand, educators who have earned an administrative credential with, perhaps, a master’s degree will fill most of the available leadership positions. Therefore, due to their higher level of education and preparation in educational leadership, graduates of the Ed.D. program will be in highest demand and the most frequently recruited for all positions, particularly the positions of principal, assistant superintendent, and superintendent. It is anticipated that most graduates will remain in the region and that the region will likely extend well beyond San Diego, Imperial, South Riverside, and South Orange Counties to all of Riverside, San Bernardino, Los Angeles, and other counties in Southern California.

One main factor that points to the demand for our graduates is the need for educational leaders who understand and can address the increasing diversity of the student population in southernmost California schools and colleges. A study done in 2000 by the California Postsecondary Education Commission found that the proportion of minority candidates holding the doctorate is low as measured against their population in the State. While the number of leaders of diverse backgrounds is growing, it is still disproportionate to their representation in the population. One of the program’s core objectives is to prepare a more diverse group of leaders capable of initiating change and creating diverse educational institutions for the region’s student population.

It is anticipated that most graduates will work in public schools and Community College/Postsecondary Education institutions; however, some will choose to work in public four-year universities and/or research institutions that require faculty with both experience as educational leaders and a doctoral degree. Given the experience the doctoral students of the proposed Ed.D. Program will acquire by working with faculty, graduates will be in demand for these positions as well. 

E.
Provisions, as appropriate, for students in the program to complete requirements for the Professional Clear Administrative Services Credential (Tier II)

SDSU is an approved provider of the Professional Clear Administrative Credential. The Professional Administrative Services Credential Program has an organizational structure that includes a foundation of coursework and field experiences blending theory and practice. The Program seeks to incorporate an emphasis on support for the new administrator and the development of instructional leadership skills while providing a foundation of practical knowledge about the operation of schools through an individualized program of study and integrated field experiences.

The Ed.D. program coursework is connected to the six California Professional Standards for Educational Leaders (CPSEL’s), which are also the basis of the Professional Clear Administrative Services Credential. Following admission to the Doctoral program, if doctoral students qualify for admission into the Tier 2 program (i.e., are practicing administrators) they would meet with a university supervisor to develop their Professional Credential Induction Plans. These consist of a 360-degree assessment of their competency levels in each of the six CPSEL standards. 
The SDSU Tier 2 program is designed to be a one-year course of study. The individualized program design provides a relevant theoretical and practical foundation for school administrators who are beginning their first years of school administration. Candidates complete the Professional Credential Induction Plan that incorporates 4 units of seminar work and 2 units of Field Experience each semester for one year.  The concepts from the CPSEL standards are embedded in the Ed.D. courses, and doctoral students seeking the Professional Clear Administrative Credential will be able to meet these standards by successfully completing the course of study and demonstrating this via a field-based experience taken in conjunction with the Ed.D. course of study.

F.
A summary of the importance of the program to the discipline and to meeting the needs of society

The California community college system with its 110 colleges, 72 districts and 2.7 million students is the largest system of postsecondary education in the world.  The universities in the state have for far too long a period of time ignored the professionals who work within this system.  At a time back In the 1960s and 1970s, California was viewed as a leader in preparing leaders for the Community College system.  UCLA and UC-Berkeley had large, outstanding programs to prepare leaders and  some private institutions such as Pepperdine and LaVerne had small, but well-regarded programs.  These programs have all withered or disappeared completely.  It is ironic that the largest system of postsecondary education in the state has not had robust, formal programs to prepare leaders for this educational segment.

To address this lack of formal educational opportunity, the Community College Leadership Development Initiative (CCLDI) was formed. Originally housed at Claremont Graduate University, it is now located at the University of San Diego.  Dr. Piland of the ARPE Department has been involved with the CCLDI since its inception and regularly attends CCLDI Board meetings.  The passage of Senate Bill 724, introduced by Senator Jack Scott, a former community college president, sets the stage for SDSU to step forward to address this critical public responsibility for preparing community college educational leaders. 

The creation of this program, at SDSU, will mean that southernmost California Community College/Postsecondary Education institutions will have a quality, sizeable program to prepare effective Community College/Postsecondary Education leaders who are involved with the education of hundreds of thousands of students.  This impact alone will be enormous.  Further, since Community College/Postsecondary Education administrators often seek employment out of the area, this program will positively impact other areas of the state.  

In addition to providing a response to the need for doctoral studies in educational leadership in the region, the research of the graduates will contribute to the field of educational leadership in two main capacities. They will contribute directly to the schools and Community College/Postsecondary Education institutions in which they work, and graduates will contribute to the field of educational leadership through the research-on-practice they will undertake in the program. 

SDSU’s Ed.D. in Educational Leadership, with its identified Concentrations in PreK-12 and Community College/Postsecondary Education, is positioned to have a major impact on society and will be a significant resource for preparing outstanding leaders capable of responding to the region’s demographic shifts and the educational needs of its diverse student populations. The idea of preparing educational leaders who are capable of making serious changes to the educational system is one of the foundations of this Ed.D. program. It requires that Ed.D. graduates learn the conceptual/theoretical, attitudinal, and operational skills to transform educational systems in which they are currently serving. As stated in the aims and objectives of the program, while PreK-12 and Community College/Postsecondary Education leaders must be proficient in a variety of technical skills and tasks to be successful educational administrators, this program is concerned with constructing democratic learning communities positioned within society that support an agenda of social action and inclusion associated with student success.

The development of the curriculum has been informed by the California Educational Leadership Constituent Council (ELCC), Interstate School Leaders Licensure Consortium (ISLLC) standards, the American Association of Community Colleges (AACC) “Competencies for Community College Leaders,” the California Community College Chancellor’s Office (CCCCO) Task Force on Community College Leadership in 2001 that released a report of its findings in 2002, the Piland and Phillips report entitled “Long-range Administrator Needs Projections:  Preparing the Next Generation of Community College Leaders”, the CCLDI reports “Meeting New Leadership Challenges in the Community Colleges” and “Preparing Community College Leaders for a New Era.”  Two other publications which have informed the curriculum are “Community College Leadership Development: A Study of Leadership Skills and Competencies and Doctoral Programs for Community College Leaders” prepared by Dr. Piland for the CCLDI and, finally, “Help Wanted: Preparing Community College Leaders in a New Century” by William E. Piland and David Wolf, Jossey-Bass, 2004.    

IV. Partnership with Public Elementary and Secondary Schools and/or Community Colleges

A.
A list of public school districts, schools and/or community colleges that are partnering with the campus(es) in the development and operation of the proposed program and documentation that provides evidence of their participation in the partnership

The following community colleges are partners in the development of this doctoral program and are members of SDICCA:

· Southwestern College, Chula Vista, CA

· Cuyamaca College, El Cajon, CA

· Grossmont College, El Cajon, CA

· San Diego City College, San Diego, CA

· Mesa College, San Diego, CA

· Miramar College, San Diego, CA

· Palomar College, San Marcos. CA

· MiraCosta College, Oceanside, CA 

· Imperial Valley College, Imperial, CA

The Association of California School Administrators Region 18 Superintendents Group is comprised of all superintendents from San Diego and Imperial County schools.  This group voted to support SDSU in its quest to offer an independent doctoral program. The president of this Superintendents group, Dr. Ed Brand, selected an advisory committee to meet with SDSU faculty to develop the curriculum for the program.  Superintendents or their designee from the following school districts serve on this committee:

· San Marcos Unified School District, San Marcos, CA

· Cajon Valley School District, El Cajon, CA

· San Dieguito Union High School District, San Dieguito, CA

· San Diego Unified School District, San Diego, CA

· National City School District, National City, CA

· Imperial Unified School District, Imperial, CA 

· Lakeside Union School District, Lakeside, CA

B.
Consistent with California Education Code Sections 66040 ff., the role of school district, school, and/or college partners in program design, candidate recruitment and admissions, teaching, and program assessment and evaluation

Community College Partner Roles

The partners listed above have had and will continue to have a vital role in the development, implementation, and evaluation of the program.  Thus far we have worked with our partners to identify the need for the program, competencies expected of completers, ways to deliver the program to participants, admissions expectations for prospective students, and ways to recruit for the program.  We have utilized a two-pronged approach with our partners.  The faculty working on the Community College/Postsecondary Education concentration have met with SDICCCA sub-groups (i.e. Instructional deans, instructional vice-presidents, student services vice-presidents, and business services vice-presidents) to gain ideas and input for the program.  We have considered these ideas and taken them to the SDICCCA presidents and chancellors for their consideration.

Our partners have been suggesting competencies needed by leaders.  These competencies are reflected in the program curriculum.  Partners have given us ideas on recruitment of their staff and pledged to assist us with recruitment efforts.  They suggested we work through the local community college administrator organizations and their staff development committees to recruit potential doctoral students.

A SDICCCA representative(s) will review applicant admissions materials, and participate in applicant interviews and the decisions regarding who is admitted into the program.  SDICCCA representatives, with the necessary qualifications, will be employed as adjunct faculty to teach in the program.  They also will serve as mentors to doctoral students pursuing internships as part of their program experiences.  Finally, qualified SDICCCA representatives will serve as community members on dissertation committees.  

PreK-12 Education Partner Roles

For the PreK-12 concentration, there will be a comparable process.  There will be representation from the San Diego County Office of Education and San Diego City Schools.  Their input will be sought regularly through their formal meeting structure and the involvement of selected Assistant Superintendents nominated by the Superintendents. The Community Partnership Governance Committee will serve as the primary governance body for the program.  (See Section VII) This body will have three PreK-12 representatives.  (See Table 3 for membership) 

The partners will be actively engaged in the assessment and evaluation of the program.  They will work with program staff to design evaluation systems and instruments to assess the efficacy of the program.  The SDICCCA presidents and ACSA, Region 18 and its sub-committee will make recommendations concerning program improvement and will review evaluation results. Partners will also be represented on the Admissions and Standards Committee.  Furthermore, the directors will meet annually with the ACSA Region 18 Chapter and its doctoral subcommittee to discuss the status of the program and to seek feedback .

C.
Other involvement of school districts, schools and/or colleges in the program

The ARPE Department has a department-wide community based advisory committee.  This committee provides advice and recommendations for all of the department’s programs. The committee includes a community college president, two vice-presidents, one dean and one director from the area community colleges.  The advisory committee will also have a role with the Ed.D. program, just as with all the programs in the Department. 

The EDL Department has an advisory committee composed of practitioners, County Office of Education Personnel and graduates of its masters program.   This committee is involved in discussions and suggestions regarding the purpose of this program as well as ways to develop it such that it adds opportunities for services not presently available to local administrators. Many of those advisory committee members also teach for the Educational Leadership Department. At the last meeting of this group, the members discussed ways in which they could aid in the development, teaching and coaching of future doctoral students.

On June 12, 2006, a retreat was held with faculty and administrators from SDSU and community partners in PreK-12 and Community College and Postsecondary Education.  The entire focus of the retreat addressed the desired outcomes of the doctoral graduates.  The results of this retreat have been used to shape the entire doctoral proposal.  The minutes from the retreat are included in Appendix A.

V. Information About Participating CSU Campus(es) and Department(s)

A.
A description of the relationship of doctoral degree programs to the mission of the campus

This new degree presents a unique expanded opportunity for SDSU to address its mission which states “... to provide well-balanced, high quality education for undergraduate and graduate students and to contribute to knowledge and the solution of problems through excellence and distinction in teaching, research, and service”.  Further, the degree addresses one of the academic vision statements, which focuses on “Community Engagement”.  This vision states that “SDSU will be actively engaged in assisting the community to resolve its most pressing problems through carefully framed and clearly delimited long-term strategic partnerships.” The nature of PreK-14 education in our region is evolving, presenting new challenges and needs for the region. 

The Ed.D. will be focused on helping doctoral students resolve problems of practice, which certainly will enhance the university mission. One of the university’s goals is to “support faculty in developing specialized contributions to knowledge, including innovative curriculum and pedagogy responsive to intellectual and professional needs of undergraduate, master's, and doctoral students.”  The development of the Ed.D. will be grounded in our partnership with the leaders of the public school districts and community colleges (PreK-14) to meet their personal and professional needs and will contribute to this particular university goal.
B.
The number, variety, and longevity of the doctoral programs currently being offered and the degree completion rates for previous or current joint doctoral programs

The information in Table 2 is provided for the joint doctoral programs offered through SDSU in conjunction with either a UC campus or a private institution.

Table 2.  Spring 2006 Joint Doctoral Programs at SDSU

	Program
	Institution
	Date Implemented
	Graduates from inception

	
	
	
	

	Chemistry
	UCSD
	1965
	71

	Ecology
	UCD
	1970
	37

	Education PhD
	Claremont
	1978
	157

	Biology
	UCSD
	1984
	53

	Clinical Psychology
	UCSD
	1986
	139

	Engineering Science
	UCSD
	1989
	10

	Geography
	UCSB
	1990
	11

	Genetics
	UCSD
	1974
	6

	Public Health
	UCSD
	1990
	30

	Math/Science Education
	UCSD
	1993
	9

	Language/Communication Disorders
	UCSD
	1996
	3

	Education Ed.D.
	USD
	2000
	17

	Computational Science
	Claremont
	2001
	--

	Educational Leadership
	UCSD/CSUSM
	2005
	--


SDSU campus is a partner in a joint doctoral program in Educational Leadership with the University of California San Diego (UCSD) and the California State University San Marcos (CSUSM).

SDSU does not intend to continue in this joint doctoral partnership program. The new independent doctorate presents a unique expanded opportunity for SDSU to address its mission which states “... to provide well-balanced, high quality education for undergraduate and graduate students and to contribute to knowledge and the solution of problems through excellence and distinction in teaching, research, and service”. The nature of PreK-14 education in our region is evolving, presenting new challenges and needs for the region. The independent doctorate in Educational Leadership is an example of a solution to a local educational issue. 

In Appendix B we include a copy of the Discontinuation Document that contains provisions for the teaching out of the joint program with UCSD and CSUSM. The document contains a letter from SDSU’s President to the UCSD’s Chancellor indicating SDSU’s intent to discontinue participation in the Joint Program.

C.
A description of how the proposed program is expected to draw support from existing programs, departments, and faculty

The Community College/Postsecondary Education Leadership concentration will draw from the graduates of the MA in Education with a concentration in Postsecondary Education Leadership and the concentration in Leadership in Student Affairs.  In addition, support will come from the MS in Rehabilitation Counseling, the Community College Teaching Certificate and the Community College Internship program.  These degree and certificate programs are all contained within ARPE.

The PreK-12 concentration will draw from the Master’s of Arts in Educational Leadership students who are poised to become school leaders in the region. It will also draw from the Professional Administrative Credential (Tier 2) program.

Faculty currently involved in the Joint Ed.D. with UCSD/CSUSM have all agreed to continue their involvement in the new Ed.D. Program. This multidisciplinary faculty from throughout the College of Education will continue to teach courses and serve on admissions, dissertation, and governance committees. 

D.
Provisions for partnership among participating departments

The faculty who work in the Ed.D. will be drawn from a variety of departments and participate as part of the Ed.D. faculty.  The Ed.D. program budget transfers funds to department budgets to cover the cost of staffing courses to replace the faculty member teaching in the Ed.D. The core courses in the Ed.D. will be taught by faculty from the two departments offering the concentrations. Provisions will be made to encourage team teaching and online efforts to facilitate the involvement of additional faculty and practitioners.

VI. Governance Structure for the Program (consistent with California Education Code Sections 66040 ff.)

A.
Membership and responsibilities of groups, boards, and committees

The doctoral program will have a Community Partnership Governance Committee.  This Committee will be comprised of three PreK-12 Superintendents (or their designees), three community college administrators (representing administration, academic programs and student affairs), the Dean of the College of Education, the Department Chairs of EDL and ARPE, the two directors and one student from each area of concentration.  This Committee will meet at least three times per year.  The purpose of the Committee will be to examine all aspects of the program – recruitment, admissions, matriculation, responsiveness to student learning outcomes, evaluation of program effectiveness, and active participation by community partners.

An Executive Committee of the Community Partnership Governance Committee, composed of the two Department Chairs, the two Doctoral Directors from each area of concentration and a representative of the Dean’s Office will provide the operational leadership and program coordination for the doctoral program. The Executive Committee, based on input from the Community Partnership Governance Committee, will initiate curriculum changes.  Once these curriculum changes are approved by the Executive Committee, the curriculum will be managed through the curriculum guidelines established through the College and the university.  There will not be a separate curriculum committee.  Each area of concentration will have a Director at .50 FTEF for 12 months who will manage the day-to-day operations of the doctoral program.  These two individuals will coordinate all scheduling of courses, preparation of faculty, insuring student learning outcomes are addressed in course syllabi, and insuring the financial and operational aspects of the degree program are addressed through normal University procedures. The chairship of this committee will alternate between the Concentration Directors on a yearly basis.

Because SDSU has a long history of offering numerous doctoral programs, many policies and procedures already exist for the governance of these programs.  These policies and procedures also exist within the College of Education.  Therefore, there will be no need to establish parallel policies for the independent Ed.D. program.  For example, the existing College Curriculum Committee will make decisions regarding curricular and programmatic changes. Where needed, the proposed changes have been made to include community partner participation.

Three other Committees will be developed for the doctoral program.  First will be the Personnel Committee, which will be composed of the two doctoral directors, one tenured full professor from each area of concentration, one community partner from each concentration and a representative of the Dean’s office.  This Committee will make the recommendations for the selection of full-time and part-time doctoral faculty, review academic credentials and make appropriate recommendations for instruction.

The second committee will be the Admissions and Standards Committee, which will complete the review of all applicants and make the appropriate recommendations for the selection of the doctoral students.  This Committee will also address student issues, grievances, and appeals related to program continuation and matriculation.  This Committee will be composed of two faculty members from each concentration, two community partners from PreK-12 and two community partners from community college/postsecondary education, and one current doctoral student from each concentration.

The third committee will be a Doctoral Student Committee.  This will include at least three doctoral students from each area of concentration.  The two Directors will serve as ex-officio members.  This Committee will meet at least four times per year.  It will provide input on all aspects of the doctoral program – from recruitment through graduation.  This information will be shared with the Community Partnership Governance Committee and the faculty.  This is considered an essential and critical feedback process for the entire degree program.

Table 3 is a summary of the committees and governance structure for the doctoral program.  This summarizes the committees, their composition and the purpose for each committee.
B.
Participation, as appropriate, by program faculty; other faculty; administrators at the department, college, and university levels; regional public school and college educators; students in the program; and alumni of the program

The formal involvement of faculty and community partners is addressed through the Committees.  In addition, the Community Partnership Governance Committee will have an annual forum for all of the university and community partners to discuss program updates, current research interests and the program effectiveness.

C.
Program by-laws or a statement affirming that by-laws are being developed

By-laws for the four standing Committees described above are being developed.  These will be modeled after the current joint doctoral degrees in the College of Education and will be approved by the Community Partnership Governance Committee.

D.
A description of how the governance structure complies with the provisions of California Education Code Sections 66040 ff. and allows for substantial and meaningful participation by P-12 and community college partners
This program includes participation from community partners in many ways. Through the governance structure (see table 3), partners are equal participants in examining all aspect of program (recruitment, admissions, matriculation, responsiveness to student learning outcomes, and in the evaluation of program effectiveness).
Table 3.  SDSU Educational Leadership Doctoral Governance Process







VII. Information About Participating Faculty Members

A.
A description of the relationship of the program to the research and professional interests of the faculty

The faculty in PreK-12 includes the following individuals in Table 4.

Table 4.  Current EDL Full Time Teaching Faculty

	Current Faculty, Degree

Concentration
	Research interests
	Current Position

	Margaret Basom, Ph.D.

Ed Leadership
	Democratic Classrooms

Learning communities

Behavioral Integrity
	Doctoral Faculty member and tenured Professor

	Kathleen Cohn, Ph.D.

Educational Policy, Planning & Administration
	PreK-14 collaboration; mentoring of aspiring leaders in urban education; human resource management
	Doctoral Faculty member and tenured Professor

	Joe Johnson, Ph.D.

Educational Administration
	Identification and examination of schools and school districts that attain high levels of academic achievement for children of color and children from low-income communities
	Doctoral Faculty member and tenured Professor

	Lionel R. 'Skip' Meno, Ed.D.

Educational Administration
	Educational policy and reform at the state and national levels
Educational accountability
	Dean

Doctoral Faculty member and tenured Professor

	Ian Pumpian, Ph.D.

Special Education
	Urban education reform

Organizing educational institutions in urban areas to significantly improve student achievement and effectively prepare and support educators and other professionals for successful careers in culturally diverse inner-city areas.
	Doctoral Faculty member tenured Professor

	Cynthia Uline, Ph.D.

Educational Administration
	Educational leadership, Educational facilities planning and design

School change and improvement.
	Doctoral Faculty member and tenured Professor


The current SDSU full-time teaching faculty who are involved in the Community College/Postsecondary Education Leadership concentration are identified in Table 5.  

Table 5.  Current ARPE Full Time Teaching Faculty

	Current Faculty, Degree

Concentration
	Research Interests
	Current Position

	Marilee Bresciani, Ph.D.

Educational Leadership
	Evaluation of student learning and development; Inquiry into the systems and processes to promote integrative learning
	Tenure-track Associate Professor Postsecondary, Student Affairs

	Ron Jacobs, Ph.D.

Counseling & Research
	Research methodologies including qualitative and quantitative approaches
	FERP through 2009

Doctoral Faculty Member

	Fred McFarlane, Ph.D.

Counseling
	Leadership, organizational

Change, human resource development
	Tenured Professor

Currently teaching in postsecondary area

Doctoral Faculty Member

	William E.  Piland, Ed.D.

Community College Studies
	Community college leadership
Multi-cultural education
Community college governance
	FERP through 2008

Doctoral Faculty Member

	Caren Sax, Ed.D.

Educational Leadership
	Leadership, student-centered learning, collaborative & interdisciplinary change (qualitative research)
	Tenured Professor

Doctoral Faculty Member


In addition to the current faculty members in Tables 4 and 6, there are six tenure-track searches being conducted during the 2006-07 academic year.  These searches include two in Community College/Postsecondary Education, one in Student Affairs, two in PreK-12, and one in educational research.

SDSU is fully committed to utilizing highly qualified PreK-14 educational leaders as partners in the development, implementation, delivery and evaluation of this program. Those who hold a doctorate in educational leadership or a related field will be invited to apply to teach courses and to serve on dissertation committees. Others who may or may not have a doctorate will be invited to participate in the Distinguished Visiting Lecturer Series, which will be presented annually for all doctoral candidates and other members of the educational community.  Also, PreK-14 partners will serve on the various established committees and as mentors for doctoral candidates in their place of employment.  The Community Partnership Governance Committee will recommend selection of such participants.  To remain active as a practitioner faculty member, the individual must be employed and in good standing in a leadership position in a PreK-14 district, school or college.

B.
If more than one campus is participating, a description of how the faculty expertise and resources at one participating campus complement the faculty expertise and resources at the other participating campus(es) and create synergies

This is a one-campus program.  All faculty members are from the College of Education at SDSU.  Currently, there are over 60 approved doctoral faculty members in the College of Education. Their expertise will be augmented by the Practitioner-Scholars from our community partners who will teach, team-teach, and serve as guest lecturers and researchers in the program. 

C.
The criteria for choosing core faculty, affiliated doctoral faculty and other faculty members for participation in the program

The following is the excerpt from the College of Education Policy File (V‑D:  Policy on Doctoral Faculty) for August 2005.  This excerpt identifies all of the existing criteria for appointment as a doctoral faculty member.  COE Faculty approved it on August 23, 1999.

V-D-1:
Doctoral Faculty Defined.  Consistent with established practice at San Diego State University, the term doctoral faculty refers only to those faculty members who have been approved by the Dean of the Graduate Division to serve as members of qualifying examination committees and dissertation committees and to serve as advisor to a doctoral student.  In the College of Education, all tenured or tenure-track faculty members, are, by virtue of their appointments, deemed qualified to teach doctoral students, whether or not such faculty members have been approved by the Graduate Division as doctoral faculty.  Any tenured or tenure-track faculty member in the College of Education may therefore be invited to conduct a doctoral seminar.  Further, a doctoral student, may, with the approval of his or her advisor, incorporate graduate courses taught by any tenured or tenure-track faculty member in the College of Education into his or her official program of study for the doctoral degree.  

V-D-2:  Service as Doctoral Student Advisor, Supervisory Committee or Dissertation Committee Member.  In order to serve as an advisor to doctoral students or to serve on qualifying examination committees (also known as supervisory committees) or dissertation committees, a faculty member must be approved by the Dean of the College of Education and the Dean of the Graduate Division.  To receive such appointment, the faculty member must meet the following criteria:

1.
Have specific expertise (theoretical, methodological, or topical) in the area(s) of the doctoral program.

2.
Exhibit a strong, continuous professional record of published research through monographs, refereed journal articles, chapters in edited volumes, grants, and presentations at national and international meetings of relevant professional associations.

3.
Possess a doctoral degree in the appropriate discipline.

4.
Be tenured or have a tenure-track appointment.

5.
Be involved in teaching at the graduate level.

6.
Have demonstrated ability in directing others in research activities. 

V-D-3: Application for Advisorship or Committee Appointment.  A faculty member meeting the qualifications for appointment as a doctoral student advisor or member of qualifying exam or dissertation committees may request appointment by submitting a written request, a copy of his/her current vita and a written statement addressing each of the above criteria to the faculty member’s department chair.  The Dean of the College will establish fall and spring timelines for the application process.
V-D-4:
Appointment to Advisorship or Committees.  Appointment of a faculty member to advisorship or doctoral committees shall be subject to the approval of the Dean of the College of Education and the Dean of the Graduate Division.  In making such appointments the Deans shall consider the recommendations of the faculty member’s department chair, the Doctoral Program Group in which the faculty member participates, and the directors and associate directors of doctoral programs in the College of Education.  It is the responsibility of the Dean of the College of Education to assemble the required recommendations along with supporting documentation, and to forward a recommendation for approval or denial of the appointment of each applicant to the Dean of the Graduate Division in a timely manner.  The Dean of the Graduate Division will notify the applicant of the disposition of the application in a timely manner.

V-D-5: Chairs of Supervisory or Dissertation Committees.  Upon successful completion of service as a member of a supervisory or dissertation committee, a faculty member will be authorized to serve as chairperson of a supervisory or dissertation committee. In special circumstances, such as those dictated by the establishment of a new doctoral program, the doctoral program director may waive the requirement for previous committee service in the appointment of committee chairs.  Individual doctoral programs may choose to establish additional requirements.
V-D-6: Term of Appointment.  Appointment as a doctoral faculty member shall be for a term of five years.  Upon completion of 4 years, faculty members wishing to renew their doctoral faculty appointment shall reapply through their department chair following the same procedure as for initial appointment.  To the greatest extent possible, review of appointment, as a doctoral faculty member should be aligned with the timeline for post-tenure review for tenured faculty.  Reappointment is subject to the approval of the Dean of the College of Education and the Dean of the Graduate Division.

V-D-7: Faculty Committees (As approved by COE Faculty on January 25, 1999).  For each doctoral program in the College of Education, a structure will be established to provide opportunity for broad faculty involvement in program planning and implementation.

Membership in doctoral program committees shall be open to all tenured or tenure track faculty members in the College of Education with an interest in the program who demonstrate a commitment to participating in such committees and a commitment to continued professional growth.

V-D-8: Teaching Assignments (As approved by COE Faculty on January 25, 1999).  In a spirit of full and equitable inclusion of faculty, decisions regarding the assignment of faculty to teach doctoral seminars will be made jointly by Doctoral Program Directors and Department Chairs in collaboration with faculty members who have relevant expertise and who express interest in teaching specific courses.

D.
Copies of faculty vitae, including rank, appointment status, highest degree earned, date and field of highest degree, professional experience, publications, and other information demonstrating faculty commitment to research and ability to chair dissertation committees

Vitae for the faculty are contained in Appendix C.

VIII. Information About Resources

A.
A brief review of existing financial, physical and information resources supporting the program, including research support within the institution, library support appropriate for doctoral degree work, physical facilities, and stability and sufficiency of financial resources

Functions such as admissions, registration, student services, the Social Sciences Research Laboratory (SSRL) and the library are already providing services for doctoral students. In addition, the College has a small computer laboratory for current doctoral students.  The proposed Ed.D. program will have its own web site linked to the College of Education and the two Departments offering the concentration.  The College of Education has provided faculty resources during Summer 2006 and for the 2006-07 AY for the development of the doctoral program and the recruitment of doctoral students. 

Since the College has had doctoral students in joint programs since 1978, there is an extensive experience base for accommodating the needs of the doctoral students and the faculty.  The College’s culture and infrastructure include well-recognized responsiveness to doctoral students and faculty.  This is a crucial component in the implementation of the doctoral program in Educational Leadership. 

Library 

Current support for the Independent Education Doctorate. The library purchases books, subscribes to magazines, journals and serials, and licenses databases that directly support student learning and faculty research. Below is a brief summary of the library’s direct materials support for the College of Education during 2005-06.  Since many of the electronic resources the library licenses are broadly based across the academic curriculum, contributions to the College of Education from these aggregate resources cannot be adequately reflected in these figures.

	Education
	2005-06
	Totals

	Books

	Approval
	$24,538.82
	

	Supplemental
	11,715.60
	

	Subtotal:
	$36,254.42

	Journals & Databases

	Journals  (print & online)
	9,196.60
	

	Serials  (print & online)
	16,882.85
	

	Education Full Text
	6,640.00
	

	Education Index Retrospective
	638.00
	

	ERIC
	Free with CSA & OCLC
	

	Sage Full Text Collection
	16,300.00
	

	Education Journals in Packages
	Hard to determine $ contribution
	

	Subtotal:
	$49,657.48

	
	Total:
	$85,911.90


The following are resources identified in the above referenced data bases:

· Education Full Text is a searchable database of full-text articles in over 400 education related periodicals and yearbooks.  Indexing begins in 1983, abstracting in 1994, and selected full text in 1996.

· Education Index Retrospective is a searchable database offering researchers access to over 500 English language periodicals in Education from 1929 through 1983.

· Sage Education Full-Text Collection is a searchable database of 26 peer-reviewed education journals from Sage Publications

Library Needs. With one-time costs equaling $25,000, the library can acquire the reference resources, e-books and fill collection gaps that will support a degree granting doctoral program.  Over the next three years, the students will need research consultation, especially for their dissertation.   With an additional library faculty member assigned in Education, the doctoral program is assured significant professional support to navigate on-line tools and encourage information competency. The materials processing generated through the demands of independent doctorate would be completed by a half-time staff.

B.
A description of the ability of the institutions to provide graduate student support, including teaching or research assistantships, fellowship eligibility, and financial aid. 

Since the vast majority of the doctoral students will be mid-career professionals, we anticipate that financial resources will be available from their organization and/or through the doctoral student’s personal resources.  There will be a 10% set-aside from the tuition and fees for student aid.  This will be distributed based on financial need of the doctoral students.  Selected summer fellowships will be available for doctoral students who can arrange summer leaves of absence from their employment.  In addition, doctoral students will be encouraged, if needed, to work with SDSU’s Office of Financial Aid.  The College has extensive extramural funding that often has access to graduate assistantships.  In the community college/postsecondary education concentration there is a required internship.  Financial support for the internships will be sought from the respective organization where the internship occurs. 

C.
A summary of resource requirements for each participating institution by year for the first five years, including:

1.
FTE Faculty (FTEF) and FTE Students (FTES)

The analysis in Table 6 is based on a cohort of 30 doctoral students and class sizes of 15 in the concentration courses. Each area of concentration anticipates admitting cohorts of 15 doctoral students (total of 30 doctoral students). This Table reflects the FTEF and FTES generated for one cohort during a three-year period.  We have calculated an attrition of one student in each concentration between year one and year two and two students between year two and year three.  We are projecting a graduation rate of 12 students per concentration at the end of year three.  The students lost through attrition may complete the necessary courses and dissertation in years four and five.  However, for purposes of planning, we are not projecting their completion dates. 

Our FTEF analysis is based on a 12 unit-teaching load. The FTEF necessary to teach the three-unit seminars for the leadership core, research methodology, and concentrations are shown in Table 6.  The formula for the lecture, research and concentration courses include three units for instruction and one unit assigned to the department for faculty and doctoral program research and development.  Therefore, we have budgeted 0.33 FTEF for each of these courses.  For the research support seminar, we are using an S 25 ratio for supervision.  We have allocated one unit for two students for each of these seminars.  The student enrollment will range from 4 to 5 students per seminar.  The first three offerings of the seminar (ED 836) will be 2 semester units.  In the fourth offering (solely for the PreK-12 concentration), the ED 836 will be offered for 3 semester units.  For the dissertation courses, each doctoral student will complete 12 units.  The faculty member who serves as a dissertation chair will receive 1.5 unit for each doctoral student dissertation chaired as well 1.5-2.5 units of assigned time for research and development per student. To further support the research activity of faculty who serve as committee members on dissertations, $1,000. is allocated in professional development funds for  membership on each committee.
Table 7 provides a summary of the FTES and FTEF totals for the initial five-year period of the doctoral degree program.  Instructional reimbursement for the FTES needs to be equal for the Fall, Spring and Summer semesters.  The FTEF total is for the two departments who will administer the concentration.  Further, the FTEF is for three semesters per calendar year.  Years three through five reflect a steady state of the program.

During 2007-08, SDSU will hire two new faculty members for the Community College/Postsecondary Education concentration, one faculty member for Student Affairs, one for the PreK-12 concentration and one for a research professor. In addition, highly qualified part-time faculty (community partners) may teach or team-teach a few of the specialized courses.  Additional faculty lines are required to support the Ed.D. by year 2008-09. At least one additional position in both concentrations will be needed each year in 2008-2009 and 2009-2010. 

2.
Library acquisitions

While it is difficult to predict precisely the resources needed for the independent Ed.D. program supported by the Love Library, we have had some experience with doctoral students in the joint programs over the past few years.  The cohort will have access to specialized librarian subject expertise as well as research-level library materials from SDSU’s Library.  

Table 6.  One Cohort for Three Years – Both Concentrations

	Course Focus
	F 2007
	Enr
	SCUs
	FTEF
	F 2008
	Enr
	SCUs
	FTEF
	F 2009
	Enr
	SCUs
	FTEF

	Core - Content
	EDL 810 (3)
	15
	45
	0.33
	
	
	
	
	
	
	
	

	
	
	15
	45
	0.33
	
	
	
	
	
	
	
	

	Core-Research
	
	
	
	
	ED 851 (3)
	14
	42
	0.33
	
	
	
	

	
	
	
	
	
	
	14
	42
	0.33
	
	
	
	

	Research Sem.
	
	
	
	
	ED 836 (2)
	4
	8
	0.16
	
	
	
	

	
	
	
	
	
	
	5
	10
	0.20
	
	
	
	

	
	
	
	
	
	
	5
	10
	0.20
	
	
	
	

	
	
	
	
	
	
	4
	8
	0.16
	
	
	
	

	
	
	
	
	
	
	5
	10
	0.20
	
	
	
	

	
	
	
	
	
	
	5
	10
	0.20
	
	
	
	

	PreK-12 Special
	EDL 880 (3)
	15
	45
	0.33
	EDL 830 (3)
	14
	42
	0.33
	EDL 895 (3)
	12
	36
	0.33

	CC Special
	ARP 801 (3)
	15
	45
	0.33
	ARP 811 (3)
	14
	42
	0.33
	ARP 760 (3)
	6
	18
	0.25

	
	
	
	
	
	
	
	
	
	
	6
	18
	0.25

	Dissertation
	
	
	
	
	
	
	
	
	ED 899 (3)
	12
	36
	1.00

	
	
	
	
	
	
	
	
	
	
	12
	36
	1.00

	Sem. Totals
	6 units
	
	180
	1.32
	8 units
	
	224
	2.44
	6 units
	
	144
	2.83

	FTES (SCUS/12)
	
	
	15
	
	
	
	18.67
	
	
	
	
	

	FTES – 1:1
	
	
	
	
	
	
	
	
	
	
	48
	

	
	
	
	
	
	Advanced to Candidacy
	
	
	
	

	Course Focus
	S 2008
	Enr
	SCUs
	FTEF
	S 2009
	Enr
	SCUs
	FTEF
	S 2010
	Enr
	SCUs
	FTEF

	Core - Content
	EDL 840 (3)
	15
	45
	0.33
	
	
	
	
	
	
	
	

	
	
	15
	45
	0.33
	
	
	
	
	
	
	
	

	Core-Research
	
	
	
	
	ED 850 (3)
	14
	42
	0.33
	
	
	
	

	
	
	
	
	
	
	14
	42
	0.33
	
	
	
	

	Research Sem.
	ED 836 (2)
	5
	10
	0.20
	ED 836 (3)
	5
	15
	0.20
	
	
	
	

	
	
	5
	10
	0.20
	(PreK-12)
	5
	15
	0.20
	
	
	
	

	
	
	5
	10
	0.20
	
	4
	12
	0.16
	
	
	
	

	
	
	5
	10
	0.20
	
	4
	8
	0.16
	
	
	
	

	
	
	5
	10
	0.20
	
	
	
	
	
	
	
	

	
	
	5
	10
	0.20
	
	
	
	
	
	
	
	

	PreK-12 Special
	EDL 890 (3)
	15
	45
	0.33
	EDL 720 (3)
	14
	42
	0.33
	
	
	
	


Continued

Table 6.  Continued

	Course Focus
	S 2008
	Enr
	SCUs
	FTEF
	S 2009
	Enr
	SCUs
	FTEF
	S 2010
	Enr
	SCUs
	FTEF

	CC Special
	ARP 801 (3)
	15
	45
	0.33
	ARP 812 (3)
	14
	42
	0.33
	
	
	
	

	
	
	
	
	
	ARP 813 (3)
	14
	42
	0.33
	
	
	
	

	Dissertation
	
	
	
	
	
	
	
	
	ED 899 (3)
	12
	36
	1.00

	
	
	
	
	
	
	
	
	
	
	12
	36
	1.00

	Sem. Totals
	8 units
	
	240
	2.52
	9 units
	
	252
	2.21
	3 units
	
	72
	2.00

	FTES (SCUS/12)
	
	
	20
	
	
	
	
	
	
	
	
	

	FTES – 1:1
	
	
	
	
	
	
	84
	
	
	
	24
	

	Course Focus
	Su 2008
	Enr
	SCUs
	FTEF
	Su 2009
	Enr
	SCUs
	FTEF
	Su 2010
	Enr
	SCUs
	FTEF

	Core - Content
	ED 860 (3)
	15
	45
	0.33
	EDL 850 (3)
	13
	39
	0.33
	
	
	
	

	
	
	15
	45
	0.33
	
	13
	39
	0.33
	
	
	
	

	Core-Research
	ED 820 (3)
	15
	45
	0.33
	
	
	
	
	
	
	
	

	
	
	15
	45
	0.33
	
	
	
	
	
	
	
	

	Research Sem.
	ED 836 (2)
	5
	10
	0.20
	
	
	
	
	
	
	
	

	
	
	5
	10
	0.20
	
	
	
	
	
	
	
	

	
	
	5
	10
	0.20
	
	
	
	
	
	
	
	

	
	
	5
	10
	0.20
	
	
	
	
	
	
	
	

	
	
	5
	10
	0.20
	
	
	
	
	
	
	
	

	
	
	5
	10
	0.20
	
	
	
	
	
	
	
	

	PreK-12 Special
	
	
	
	
	EDL 755 (3)
	13
	39
	0.33
	
	
	
	

	CC Special
	
	
	
	
	ARP 813 (3)
	13
	39
	0.33
	
	
	
	

	Dissertation
	
	
	
	
	ED 899 (3)
	13
	39
	1.08
	ED 899 (3)
	12
	36
	1.00

	
	
	
	
	
	
	13
	39
	1.08
	
	12
	36
	1.00

	Sem. Totals
	8 units
	
	240
	2.52
	9 units
	
	34
	3.48
	3 units
	
	72
	2.00

	FTES (SCUS/12)
	
	
	20
	
	
	
	
	
	
	
	
	

	FTES – 1:1
	
	
	
	
	
	
	78
	
	
	
	24
	

	Annual Totals
	22 units
	
	660
	6.36
	26 units
	
	710
	8.13
	12 units
	
	288
	6.83

	FTES (SCUS/12)
	
	
	55
	
	
	
	18.67
	
	
	
	
	

	FTES – 1:1
	
	
	
	
	
	
	54
	
	
	
	72
	


Table 7.  FTES/FTEF Totals for 2007 through 2012 

(Fall, Spring & Summer Totals)
	Cohorts
	2007-08
	2008-09
	2009-10
	2010-11
	2011-12

	COHORT 1
	UNITS
	22
	26
	12
	 
	 

	
	ENROLLMENT
	30
	26-28
	24
	 
	 

	
	SCUs
	660
	710
	288
	 
	 

	
	FTES
	55
	72.67
	72
	 
	 

	
	FTEF
	6.36
	8.13
	6.83
	 
	 

	COHORT 2
	UNITS
	 
	22
	26
	12
	 

	
	ENROLLMENT
	 
	30
	26-28
	24
	 

	
	SCUs
	 
	660
	710
	288
	 

	
	FTES
	 
	55
	72.67
	72
	 

	
	FTEF
	 
	6.36
	8.13
	6.83
	 

	COHORT 3
	UNITS
	 
	 
	22
	26
	12

	
	ENROLLMENT
	 
	 
	30
	26-28
	24

	
	SCUs
	 
	 
	660
	710
	288

	
	FTES
	 
	 
	55
	72.67
	72

	
	FTEF
	 
	 
	6.36
	8.13
	6.83

	COHORT 4
	UNITS
	 
	 
	 
	22
	26

	
	ENROLLMENT
	 
	 
	 
	30
	26-28

	
	SCUs
	 
	 
	 
	660
	710

	
	FTES
	 
	 
	 
	55
	72.67

	
	FTEF
	 
	 
	 
	6.36
	8.13

	COHORT 5
	UNITS
	 
	 
	 
	 
	22

	
	ENROLLMENT
	 
	 
	 
	 
	30

	
	SCUs
	 
	 
	 
	 
	660

	
	FTES
	 
	 
	 
	 
	55

	
	FTEF
	 
	 
	 
	 
	6.36

	COHORT TOTALS
	 
	 
	 
	 
	 

	UNITS
	22
	48
	60
	60
	60

	ENROLLMENT
	 
	 
	 
	 
	 

	SCUs
	 
	 
	 
	 
	 

	FTES
	55
	127.67
	199.67
	199.67
	199.67

	FTEF
	6.36
	14.49
	21.32
	21.32
	21.32

	FTEF/sem for 3 sem
	2.12
	4.83
	7.11
	7.11
	7.11


3.
Computing costs

The College and its departments meet the hardware needs of faculty as a matter of course.  The Ed.D. program will purchase selected site licenses for specialized computer software.  The College has already purchased numerous site licenses for a wide-range of software for the use of the College faculty. There may be additional software that faculty will identify as they revise courses, but these costs will be shared with other campus users and should be covered by the Ed.D. operational budget.  Faculty and doctoral student support and technical assistance will be required on an ‘as needed’ basis throughout the program.

4.
Equipment

Set up costs for equipment for administrative support staff and a graduate assistant will be covered through the one-time budget request for the 2006-07 year discussed below.  Furniture will be needed for the classrooms.  This will include various sized tables that will accommodate different training room configurations.  In addition, there will need to be 35 adult chairs for the dedicated classrooms (see point 5 below).  

5.
Space and other capital facilities (including rented facilities)

There are currently classroom spaces on campus for graduate seminars and a small computer room.  However, because of the size of the proposed doctoral program, there are modest increases in specialized space needed for this program.  The Independent Doctoral Program will minimally require one large room to seat 30-35 doctoral students for core classes and two conference rooms that can seat 15-20 doctoral students. Rooms should be equipped with adult furnishings, wireless technology, videoconferencing, LCD projectors, video players, and computers for use by the Ed.D. program.  Because the doctoral students will be current practitioners, the location of the instructional rooms should be located at the Interwork Institute (within the ARPE Department).  The Institute is located approximately three miles from the main campus, has easy freeway access and ample parking.

6.
Other operating costs

The following costs will be required on an annual basis for the operation of the doctoral program.  These are projected costs during the first five years of the degree.

a) Coordination time for the directors of both concentrations.  Commencing in July 2007, there will be a need for .50 FTEF for 12 months for each director.

b) Administrative time for the Academic Coordinator in each concentration Department.  To insure the program is fully responsive to potential students through the graduation of the doctoral students, each Department (EDL and ARPE) will need .50 reimbursement for their Academic Coordinator.

c) A stipend for each doctoral committee member (excluding the Chair who receives an instructional allocation) of $1,000 at the completion of the dissertation.

d) Web support for the doctoral program and the student resources.  Dedicated time for a web designer and ongoing development is necessary to insure currency and relevancy of information.  This can be provided by the Center for Distance Learning in the Interwork Institute.

e) Program and administrative support for supplies, postage, copy machine rental, and telephones.  This cost will increase until year three and then remain at a steady state, with adjustments for inflation on an annual basis.

f) Travel is requested in two categories:  faculty presentations at state and national professional conferences; and travel for the directors of both concentrations to attend statewide and CSU meetings. 

g) Travel for doctoral students to at least one professional conference during their doctoral program and visits to high performing schools and colleges.  Each doctoral student will be encouraged to present at a national conference or symposium.  This will strengthen the professional credentials of the doctoral students and increase the visibility of the doctoral program at a national level.  Further, each doctoral student will be supported for at least one visit to a high performing school or college during his or her doctoral program.

D.
A description of the intended method of funding the additional costs (including fee structures, internal reallocation, and external resources) and effects of the method of funding on existing programs  (Note: Section 66040.5(a) of the California Education Code states, “Enrollment in these [EdD] programs shall not alter the California State University’s ratio of graduate instruction to total enrollment, and shall not come at the expense of enrollment growth in university undergraduate programs.”)

This program is supported through FTES generation, marginal cost allocation through CSU and the CSU Education Doctoral State fees.
IX. Detailed Statement of Requirements for the Degree

A.
Undergraduate, master’s-level, and, if appropriate, other post-baccalaureate preparation for admission; other admissions requirements; and provisions, if any, for conditional admission of selected applicants who do not meet all the requirements for admission.

The Ed.D. program will admit doctoral candidates who meet the academic requirements for the Ed.D. degree program and who possess personal and professional qualities of future educational leaders. The Ed.D. program requires the following of all applicants for admission to the doctoral program:

a.
An earned baccalaureate degree and master's degree or equivalent  from accredited institutions of higher education with a cumulative GPA in upper division and/or graduate study of 3.0 or above;

b.
Sufficient preparation and experience pertinent to educational leadership to benefit from the program;

c.
Submission of Graduate Record Examination (GRE) scores;

d.
Demonstrated leadership potential and skills including successful experience in schools, postsecondary education, community colleges, related fields and/or policy leadership; 
e.
Demonstrated academic excellence, problem-solving ability, and an interest in critically assessing and bringing about improvements within current educational policies and practices;

f.
Three confidential letters of support attesting to the leadership ability and scholarship of the candidate;
g.
A written statement of purpose reflecting understanding of the challenges facing the public schools or community colleges/institutions of higher education in California;

h.
Professional resume;
i.
Examples of professional and/or academic writings;

j.
A statement of support for the candidate’s doctoral studies from her/his employer or, in the cases where this is not provided, an indication of the candidate’s plan for meeting the demands of the program and his/her professional responsibilities.

k.
A personal interview with the Admissions and Standards Committee including a written response to a prompt provided by the Committee.

Meeting the minimum requirements qualifies an individual for consideration, but does not guarantee admission to the Program.  Admission will be granted on a competitive basis.  

In any one academic year, a limited number of doctoral students may be admitted on an exception basis without meeting one or more of the requirements established for the Ed.D. program. The number of exceptional admissions shall not exceed 15 percent of those doctoral students regularly admitted to the campus’ Ed.D. program. The intent of this exception provision is to provide for doctoral students who demonstrate a particular strength in the qualities and characteristics sought for public school or Community College/Postsecondary Education leadership and who, at the time of seeking admission to the Ed.D. program, do not meet all of the specified requirements.
B.
Criteria for continuation in the program

Doctoral students must maintain a 3.0 GPA to be in good standing. Letter grades for classes will include plus and minus grades.  Doctoral students who have a grade point average below 3.0 in two successive terms will be disqualified from the program.  They must meet all the requirements of graduate doctoral students outlined in the university Graduate Bulletin.  In addition, doctoral students who are enrolled in the Professional Administrative Credential must meet the standards set forth in the California Commission on Teacher Credentialing (CTCC) approved program documents submitted by SDSU.

Doctoral students who fail to make satisfactory academic progress may be officially disqualified from the university in writing after consultation with the Executive Committee.  A doctoral student may be disqualified because of unsatisfactory academic progress only after a careful review and written recommendation by the Ed.D. program faculty.  To ensure that a decision to disqualify a doctoral student from the program is just, basic due process requirements will be met, including an opportunity for appeal by the doctoral student following the guidelines in the university Graduate Bulletin.  A doctoral student who has been disqualified is considered to have been terminated from the university and will not be allowed to continue in the program, enroll in courses, or register again without readmission. 

C.
Unit requirements

The degree requires 60 units of doctoral level work including 12 units for the dissertation.

D.
Specific fields of concentration

The Ed.D. degree includes a concentration in PreK-12 Leadership and a concentration in Community College/Postsecondary Education Leadership. Other areas of concentration beyond Community College/Postsecondary Education and PreK-12 Leadership may be added in the future based on the needs of the community partners and the expertise of the faculty.

E.
Required and recommended courses, including catalog descriptions of present and proposed courses and matrix demonstrating how the courses ensure inclusion of core curricular elements.  Please use the attached matrix, submitting a separate matrix for each Ed.D. concentration.

The Ed.D. program is designed so that it may be completed in three years of study.  It includes two summers of study, and two complete academic years of course work followed by a period during which the candidate develops a research proposal and completes the dissertation. Classes will be held in the late afternoons, evenings, and weekends and on online to accommodate the schedules of the working professionals.

The following are the courses for the doctoral program.  This includes current courses and those being developed at the time of proposal submission.

ED.D. COURSES

ED 815
Re-Thinking Leadership (3)
Prerequisite: Admission to EDL doctoral Program

Concepts of individual and group leadership in educational environments. Practices and policies of effective management and leadership; ethical and emerging trends in leadership styles.
EDL 830
 Leadership for Learning (3)
Prerequisite: Admission to EDL doctoral Program

Models of curriculum and instruction.  School organization and leader’s role and responsibility in developing evidence-based decision-making cultures that promote student achievement.
ED 840
Seminar in Leadership in a Diverse Society (3)   

Prerequisite: Admission to EDL doctoral Program

Theories and practices for achieving schools informed by and built around participation of diverse communities and cultures.  Intersection of leadership with socio-historical, socio-cultural, and social justice theories.

EDL 720 Human Resource Development in PreK-12 Educational Organizations

Prerequisite:  Completion of a graduate degree and approval of the department.

Development of PreK-12 educational policy and impact of politics in governance and administration; control functions of federal, state, and local agencies; influence of lay citizens and special interest groups; roles of judiciary, employee organizations and students.

EDL 755
Governance and Policy Development in Pre-K Learning Organizations (3)
Prerequisite: Completion of a graduate degree and approval of the department

Development of PreK-12 educational policy and impact of politics in governance and administration; control functions of federal, state, and local agencies; influence of lay citizens and special interest groups; roles of judiciary, employee organizations and students.
ED 855
Seminar in Leadership for Developing Educational Systems (3)
Prerequisite: Admission to EDL doctoral Program

Skills and processes to lead the development of educational systems; Development of educational systems into learning organizations through organizational communications, adult learning, and professional development.
EDL 880
Seminar in Advanced Topics in Educational Leadership (3)
Prerequisite: Admission to EDL doctoral Program

Topical issues that have broad implications for research and practice in educational leadership.
EDL 800
Prerequisite: Admission to EDL doctoral Program

Participation and observation of leadership practices in local schools and educational settings.

EDL 890
Seminar in Educational Program Evaluation and Planning (3) 

Prerequisite: Admission to EDL doctoral Program

Develop effective monitoring and evaluating systems to improve educational programs, educational systems, and educational policymaking; Integrate principles and methods of program evaluation into personal frameworks for use in educational organizations. 
ED 860
Seminar in Leadership and Educational Change (3)  

Prerequisite: Admission to EDL doctoral Program
Complexities of educational change. Models of organizational change and specific leadership skills and strategies; action plans for educational leadership challenges.
ED 836  
Research and Writing Support (2-3) Cr/NC
Prerequisite: Admission to EDL doctoral Program
Identification and clarification of a researchable problem in PreK-12 and community college leadership; analysis of related literature, investigation of possible methodology; application to Institutional Review Board.  Maximum credit nine units.
ARP 801
Seminar in Community College History and Development (3)

Prerequisite: Admission to Ed.D. doctoral Program
Mission, functions, organization, student characteristics, and problems with community college operations.  Future trends in community college operations and need for new leadership and research opportunities.

ARP 810
Seminar in Community College Law and Finance (3)

Prerequisite: ARP 801
Legal framework for operating community colleges in California.  Community college finance system including state and local contributions to funding.
ARP 811
Seminar in External Partnerships for Community Colleges (3)
Prerequisite: ARP 801
Working with statewide and community groups, organizations, and boards of trustees to establish partnerships that nurture diversity, promote student success and sustain the community college mission.  Stresses the economic development mission of community colleges in the local community.

ARP 812
Seminar in Budget and Resource Management in Community

Colleges (3)
Prerequisite: ARP 801
Equitably and ethically managing, sustaining, and acquiring human, fiscal, and information resources, as well as assets to fulfill mission of the community college and postsecondary education institutions.  Financial strategies and human resource systems and conflict resolution.

ARP 813
Strategic Planning in Community Colleges (3)

Prerequisite: ARP 801
Knowledge-based strategic planning to maximize student success in 

community colleges and postsecondary educational institutions. Board-administrator relationship development and use of data-driven evidence for decision-making.  

ARP 727
Emerging Issues in Postsecondary Educational Leadership (3)

Prerequisite: Consent of instructor
Identification and analysis of emerging local, national, and international issues impacting education.

ARP 760
Internship in Educational Leadership (2-6) Cr/NC/RP
Prerequisite: Consent of instructor
Internship for prospective educational leaders. Released time may be required. May be repeated.  Maximum credit six units applicable to a master’s degree.
A matrix for the two concentrations are addressed in Tables 8 and 9.  These reflect the linkage of core competencies within each course.

Table 8.  Inclusion of Core Curricular Elements in Proposed Ed.D. Program in Educational Leadership
PreK-12 Educational Leadership Concentration

	Course Number and Title
	Leadership
	Research Methods
	Field-Based Study

	
	Systemic educational reform
	Visionary educational leadership
	Complexity and organizations
	Collaborative management
	Diversity and equity
	Educational policy environments
	Educational accountability
	School and campus cultures
	Curriculum and instructional reforms
	Human resource development
	Student development and learning
	Community and governmental relations
	Resources and fiscal planning
	Assessment and evaluation
	Applied quantitative inquiry
	Applied qualitative inquiry
	Data-driven decision-making
	Research
	Professional practice

	ED 815 Re-Thinking Leadership
	
	A
	R
	A
	
	
	
	I
	
	
	
	
	
	
	
	
	
	
	R

	EDL 830 Leadership for Learning 
	
	R
	
	
	R
	
	
	
	A
	
	R
	
	
	
	
	
	A
	
	R

	ED 840 Sem Leader Diverse Society
	R
	R
	R
	
	A
	R
	A
	
	R
	
	
	
	R
	R
	
	
	
	
	R

	EDL 880 Seminar in Advanced Topics in Educational Leadership 
	A
	R
	A
	A
	R
	
	
	
	
	
	
	
	
	
	
	
	
	R
	R

	ED 836 Research and Writing Support
	
	
	
	
	
	
	
	
	
	
	
	
	
	IR
	IR
	IR
	IR
	IR
	

	ED 860 Seminar Ldrshp & Ed Change
	A
	R
	A
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	R

	ED 820 Advanced Educational Statistics
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	A
	R
	
	
	

	ED 851 Seminar in Qualitative Methods of Inquiry
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	R
	
	
	

	EDL 890 Educational Evaluation, Assessment & Planning 
	R
	
	
	
	R
	
	
	
	R
	
	
	
	
	A
	
	
	
	
	R

	ED 850 Sem Inquiry & Research in Ed
	R
	
	
	
	
	I
	
	
	
	
	
	
	
	I
	R
	R
	A
	A
	

	EDL 720 Human resource Development in Pre-K 12 Educational Organizations
	I
	I
	
	
	
	
	
	
	
	A
	
	
	
	
	
	
	
	
	R

	EDL 755 Governance and Policy Development in PreK-12 Learning Organizations
	1
	R
	
	
	
	A
	R
	
	
	
	
	A
	A
	
	
	
	
	
	R

	ED 855 Sem Ldrshp Develop Ed System
	
	R
	
	A
	
	A
	
	A
	
	
	
	A
	
	
	
	
	
	
	R

	ED 899 Doctoral Dissertation
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	EDL 895: Leadership and Technology
	I
	
	
	
	
	
	
	
	A
	A
	I
	
	
	
	
	
	
	
	R


Please indicate:   I = Element is introduced
R = Element is reinforced
A = Element is addressed at an advanced level
Table 9.  Inclusion of Core Curricular Elements in Proposed Ed.D. Program in Educational Leadership
Community College/Postsecondary Education Concentration

	Course Number and Title
	Leadership
	Research Methods
	Field-Based Study

	
	Systemic educational reform
	Visionary educational leadership
	Complexity and organizations
	Collaborative management
	Diversity and equity
	Educational policy environments
	Educational accountability
	School and campus cultures
	Curriculum and instructional reforms
	Human resource development
	Student development and learning
	Community and governmental relations
	Resources and fiscal planning
	Assessment and evaluation
	Applied quantitative inquiry
	Applied qualitative inquiry
	Data-driven decision-making
	Research
	Professional practice

	ARP 801  Sem CC History & Developmt
	
	
	
	I
	I
	I
	
	
	I
	
	I
	
	I
	
	
	
	I
	
	

	ARP 810 Sem CC: Law and Finance
	
	
	
	
	
	
	
	
	
	
	
	
	A
	
	
	
	
	
	

	ARP 811 Sem Ext Partnerships for CC
	
	
	
	
	A
	
	
	
	
	
	
	A
	
	
	
	
	
	
	R

	ARP 812 Sem Budgt & Resrce Mgt CC 
	
	
	
	
	
	
	A
	
	
	A
	
	
	A
	I
	
	
	
	
	R

	ARP 813 Strat Plan in Comm Colleges
	
	
	A
	A
	R
	A
	
	I
	
	
	
	
	
	R
	
	
	A
	
	R

	ARP 727 Emerging Issues PSE Ldrshp
	
	
	
	
	R
	
	
	A
	A
	
	A
	
	
	
	
	
	
	
	R

	ARP 760 Internship in EDL
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	A

	ED 836 Research and Writing Support
	
	
	
	
	
	
	
	
	
	
	
	
	
	IR
	IR
	IR
	IR
	IR
	

	ED 815 Re-Thinking Leadership
	
	A
	R
	A
	
	
	
	I
	
	
	
	
	
	
	
	
	
	
	R

	ED 840 Sem Ldrshp in a Diverse Society
	R
	R
	R
	
	A
	R
	A
	
	A
	
	
	
	R
	R
	
	
	
	
	R

	ED 860 Sem Ldrshp & Ed Change
	A
	R
	A
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	R

	ED 855 Sem Ldrshp Develop Ed System
	
	R
	
	A
	
	A
	
	A
	
	
	
	A
	
	
	
	
	
	
	R

	ED 820 Advanced Educational Statistics
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	A
	R
	
	
	

	ED 850 Sem Inquiry & Research in Ed
	R
	
	
	
	
	I
	
	
	
	
	
	
	
	I
	R
	R
	R
	A
	

	ED 851 Sem Qualitative Methods
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	A
	
	
	


Please indicate:   I = Element is introduced
R = Element is reinforced
A = Element is addressed at an advanced level
It is anticipated that doctoral students will be concurrently holding full-time positions as educators. Their full-time employment is an asset. It will provide important opportunities to apply theoretical and empirical material covered in their coursework. The program of study distributed over three years will facilitate (a) integration of graduate studies and practice, (b) periods of intensive study among doctoral students, and (c) opportunities to work with faculty.

Each doctoral student in the program will be required to demonstrate the scholarly integration of theory, research, and practice. This will occur in a variety of ways.  Candidates will be required to successfully complete a minimum of three research methods courses focused on the study of educational practice. Many courses in the program will require an inquiry-oriented field study and doctoral students will be expected to undertake field-based, analytic projects that are consistent with the objectives of the particular course.  Doctoral students will typically select a practice- or implementation-based research topic for their dissertation. In the conduct of the dissertation, i.e., in planning it, in data collection and analysis, and in preparing the final dissertation, the doctoral student will be expected to integrate theoretical and conceptual frameworks with significant questions of educational practice. This approach to integrating theory, research, and practice is intended to prepare doctoral students for the study of educational issues during the program and thereafter. The knowledge generated by such studies will contribute to the overall educational effectiveness of schools and colleges.

Doctoral students will apply their research competencies as they complete a culminating dissertation that will be a rigorous, research-based study. In doctoral students’ dissertations, they will apply knowledge and research skills acquired in the program to examine a significant topic pertaining to PreK-12 or Community College/Postsecondary Education leadership and administration.  Faculty will assist doctoral students in developing dissertations that are scholarly works and which have the potential to bring about important educational reforms or improvements.

Types of Courses in the Program

The program consists of 60 semester units of study broken down as:
Core curriculum, including research methodology courses (27-30 units), concentration courses (18-21 units) and dissertation units (12).

More specifically the program is divided into five types of courses:

Leadership Core courses (12 semester hours) which address the theory and practical applications of education leadership in topics such as organizational theory; forecasting, planning, change and leading in a diverse society.  

Research Methodology courses (9 semester units) which address the processes for gathering and analyzing data.  These include for example quantitative and qualitative analysis, methods of collection and analysis of assessment data, methods of forecasting and planning. 

Concentration courses (18-21 semester hours), which address the theory and practical applications of scholarship, focused on the particular needs of educational leaders for PreK-12 or Community College/Postsecondary Education.

Research Support courses (6 to 9 semester hours) include three two-unit courses for the community college concentration and three two-unit and one three-unit course for the PreK-12 concentration (4 to 6 doctoral students) group seminars designed to develop research capacities and move doctoral students through the process of developing their dissertation proposals, defense of the proposals, and Institutional Review Board (IRB) approvals. The course instructor would meet with the same group of 4-6 doctoral students each semester for three or four semesters providing a stable advisor relationship with the doctoral students in the group and would likely become the chair for student’s dissertation proposal and dissertation. The faculty member will also provide support for the Professional Administrative credential process for those PreK-12 doctoral students who need the credential.

Dissertation study (12 semester hours) includes one-on-one work with an advisor/chair to guide the student in the culminating Ed.D. research project.

Semester Course loads: During each semester, doctoral students will take between 6-9 units.  This course of study will usually consist of a core class, a concentration course and a research support seminar. 

F.
Foreign language requirements, if any

There is no foreign language requirement for this degree program.

G.
Other activities required of students (e.g., internships)

The only other required activity involves the participation in an internship. Areas of concentration have different requirements as listed below.

Doctoral students who have not earned the Professional Administrative Credential will be able to do so while enrolled in the Ed.D. program.  Ed.D. courses will address the CAPSEL standards be used in the credential program.  There are additional practicum activities that PreK-12 doctoral students must complete to demonstrate their competence in each of the principles of administrative practice specified by the California Commission on Teacher Credentialing.

Doctoral students enrolled in the Community College/Postsecondary Education Leadership concentration are expected to complete an Internship as part of their concentration.  The internship (3 units) will, typically, occur at the end of the doctoral student’s coursework.  This experience will be associated with the doctoral student’s professional goals.  For example, if the candidate desires to become a Vice-President of Instruction, the internship will occur with a sitting vice-president.  Each intern will be paired with, at least, one mentor from the Community College/Postsecondary Education field.  The mentor(s), the student and the SDSU faculty supervisor will develop a plan for the internship experience.  The supervisor and the mentor will determine the success of the internship at the end of the semester in which it occurs.

H.
Field examinations, written and/or oral, if any

There will be no field examinations.

I.
Qualifying Examinations (written)

The written qualifying examination will occur at the end of the fourth semester in the program.  The examination will cover the three areas of the program, (1) Leadership core courses, (2) Research Methodology courses, and (3) Concentration courses completed up to that time.  The structure of the examination will be developed by the Executive Committee and administered by the Program Directors.

The examinations will be evaluated by a Committee composed of at least, two program faculty members and by, at least, one PreK-14 partner faculty member.  Doctoral students need to successfully pass all three areas of the examination to pass the exam.  A determination of passing must be made by a majority of the evaluators.  If the doctoral student(s) are judged not to pass a portion of the examination or the entire examination, they will have one opportunity to take some remedial action, determined by the readers of the examination, in order to be advanced to candidacy.  The remedial action could be (1) retaking the examination, (2) doing research and preparing a results report, (3) taking additional class work, (4) reading books and writing a report, and/or (5) other assignment developed by the assessors.

Once the doctoral student successfully completes the qualifying examination, and has successfully completed all required courses at that stage in the program, the doctoral student will be advanced to candidacy.

J.
Dissertation Proposal and

K.
Dissertation

All doctoral students will complete a rigorous research-based dissertation that integrates theory and research in the study of educational practice. The dissertation will include the results of the doctoral student’s independent research and will typically focus on an examination of (a) an educational issue, (b) a practice or program, (c) an educational policy or reform or improvement, or (d) implementation studies within an educational organizational. Most dissertations will be studies undertaken in the local context, having the potential to contribute to solutions of educational problems. Dissertations will utilize a range of qualitative and quantitative research and evaluation methods. The dissertation will present the results of the doctoral student’s independent investigation in a manner that contributes both to professional knowledge in education and to the improvement of educational practice. Examples might include studies examining and/or evaluating reforms in curriculum and instruction, professional development, assessment, and applications of technology.

The primary goal of the dissertation is to generate knowledge that contributes to the understanding of educational practices, policies, reforms or improvements.  The Ed.D. dissertation is a significant scholarly work that uses rigorous research methods in the study of educational problems and practices. The dissertation is expected to be based on one or more theoretical frameworks and to include a comprehensive review of relevant literature in which the research question or questions are situated. The dissertation typically involves collection of empirical data, qualitative and/or quantitative analysis of these data, interpretation of the findings, a discussion of their significance and implications for practice, and an indication of important areas for further research.

Dissertation advisors will work with the doctoral student throughout the period of the dissertation, providing guidance to assist the doctoral student in meeting the high expectations for an independent scholarly investigation in the field of education. All doctoral students will enroll in a minimum of twelve units of dissertation research as they conduct their research and complete their dissertation.  Doctoral students who have not completed their dissertation after 12 semester hours, must maintain continuous enrollment in the University by registering for at least one unit per semester. 

The dissertation committee, under the guidance of the committee chair, will work with the candidate and will be responsible for approving the final dissertation—assuring its conformance with guidelines developed by the program, academic standards for dissertations reflecting policies of the Executive Committee, the Graduate Office, and the CSU dissertation manuscript requirements.

L.
Final examination (oral)

The Dissertation Committee, consisting of two university faculty and at least one Community Member, will conduct a final oral examination during which the doctoral student defends the dissertation. The dissertation defense will address the theoretical and conceptual background, relevant literature, data collection techniques, data analysis strategies, and results and implications concerning the question(s) studied. The Committee may vote to approve the dissertation and recommend conferral of the degree by unanimous vote or it may request minor and/or substantive changes. In the event that the Dissertation Committee requires substantive changes, the final vote of the Committee will be postponed until the changes are completed. The Committee may also vote to reject the dissertation ending the doctoral student’s participation in the degree program.

M.
Other demonstration of student competence, if any

There are no additional measures.

N.
Sample program

Table 10 and 11 contain the sample programs of study for doctoral students who will complete the degree in three years.  This information is presented for the PreK-12 (Table 10) and the Community College/Postsecondary Education concentrations (Table 11).   These concentrations have a start date of Fall 2007 and include coursework in the Fall, Spring and Summer semesters.

Table 10.  Sample Program for PreK-12 Concentration

Doctoral Program Sequence (including summer)

Beginning Fall 2007

PK-12 Educational Leadership

	Fall 2007
	Spring 2008
	Summer 2008
	Fall 2008

	6 Units total
	8 units total
	8 units total
	8 units total

	ED 815:  Re-Thinking Leadership (3)
EDL 880:  Seminar in Advanced topics in Educational Leadership (3)
	ED 840:  Seminar in Leadership in a Diverse Society (3)

EDL 890:  Seminar in Educational Program and Planning (3)

ED 836:  Research Writing and Support (2) Cr/NC
	ED 860:  Seminar in Leadership and Organizational Change (3)
ED 820:  Advanced Educational Statistics (3)
ED 836:  Research Writing and Support (2) Cr/NC
	ED 850:  Seminar in Inquiry & Research in Education (3)
EDL 830:  Leadership for Learning
ED 836 Research Writing and Support (2) Cr/NC

	COMPREHENSIVE EXAMS

	Spring 2009
	Summer 2009

	9  units total
	9 Units total

	ED 851:  Seminar in Qualitative Methods of Inquiry (3)
EDL 720:  Human resource Development in Pre-K 12 Educational Organizations (3)
ED 836:  Research and Writing Support (3) Cr/NC
	EDL 755:  Governance and Policy Development in PreK-12 Learning Organizations (3)

ED 855:  Seminar in Ed. Leadership for Developing Educational Systems (3)

ED 899:  Doctoral Dissertation (3)

	PROPOSAL DEFENSE



	Fall 2009
	Spring 2010
	Summer 2010

	6 Units total
	3-6 Units total
	3 Units total

	EDL 800:  Leadership Practicum (3)

ED 899:  Doctoral Dissertation (3)
	ED 899:  Doctoral Dissertation (3)
	ED 899: Doctoral Dissertation (3)

	DISSERTATION DEFENSE


Table 11:  Sample Program for Community College/Postsecondary Education  Concentration

Doctoral Program Sequence (including summer)

Beginning Fall 2007

Community College Leadership

	Fall 2007
	Spring 2008
	Summer 2008
	Fall 2008

	6 Units total
	8 units total
	8 units total
	8 units total

	ED 815:  Re-Thinking Leadership (3)
ARP 801:  Community College Prospect and Progress (3)
	ED 840:  Seminar in Ed. Leadership for a Diverse Society (3)
ARP 810:  Law and Finance in Community Colleges (3)
ED 836:  Research and Writing Support (2) Cr/NC
	ED 860:  Seminar in Organizational Change (3) 

ED 820:  Advanced Educational Statistics (3)
ED 836:  Research and Writing Support (2) Cr/NC
	ED 850:  Seminar in Inquiry & Research in Education (3)

ARP 811:  External and Community Partnerships (3)
ED 836:  Research Writing and Support (2) Cr/NC

	COMPREHENSIVE EXAMS

	Spring 2009
	Summer 2009

	9  units total
	9 Units total

	ED 851:  Seminar in Qualitative Methods of Inquiry (3)
ARP 812:  Budget and Resource Management (3)
ARP 813:  Strategic Planning and Organizational Development (3)
	ARP 727:  Emerging Issues in Postsecondary Education (3)
ED 855:  Seminar in Ed. Leadership for Developing Educational Systems (3)
ED 899:  Doctoral Dissertation(3)

	PROPOSAL DEFENSE

	Fall 2009
	Spring 2010
	Summer 2010

	6 Units total
	3-6 Units total
	3 Units total

	ARP 760:  Internship in Educational Leadership (3)
ED 899:  Doctoral Dissertation (3)
	ED 899:  Doctoral Dissertation (3)
	ED 899:  Doctoral Dissertation (3)

	DISSERTATION DEFENSE


O.
Normative time from matriculation to degree, normative time for pre-candidacy and candidacy periods, and incentives to support expeditious time-to-degree

The Ed.D. program is designed for completion of the degree requirements within three calendar years. Completion of the degree requirements between three years and four and a half calendar years is normally acceptable. Total registered time is not expected to exceed five years, and extension beyond this period requires approval by the Executive Committee. Extension for degree completion beyond the period of five years may not exceed a two-year period.

The pre-candidacy period is expected to last for four consecutive semesters, including a summer session, or for 16 months.  The candidacy period is expected to be for five consecutive semesters, including two summer sessions, or for 20 months.  This period assumes that the doctoral student will complete the entire program, including the dissertation, in three calendar years.

Incentives to support expeditious time-to-degree are many and varied.  Scheduling of courses, using appropriate on-line technology, cohort doctoral student groups, professional mentors for doctoral students, scholarships, graduate research assistantships, and summer offerings are some of the incentives to help doctoral students complete the program within the desired three year time period.  A number of these incentives are described below. 

P.
Provisions for accommodating the enrollment of professionals who are working full time

The Ed.D. program is designed to address the needs of outstanding individuals who are leaders in schools, colleges and districts that seek doctoral preparation. If the required faculty resources are available, approximately 30 new doctoral students will be accepted for admission annually. This will limit the size of the entering groups of doctoral students annually. A special effort will be made to recruit, select, and include a group of outstanding doctoral students with diverse backgrounds reflective of the southernmost region of California.

Cohort Model

Groups of doctoral candidates admitted each year will take courses together. This model allows for several distinct advantages of group membership in doctoral study, including those identified below.

· Cohorts offer support to the doctoral student and provide opportunities for members to learn from one another.

· Cohorts establish professional ties that often last beyond the doctoral program itself; such networks are valuable in terms of continued professional support and growth.

· The cross-segmental nature of these educational leader cohorts will foster greater understanding across the education segments which should lead to increased opportunities for PreK-14 partnerships, collaborations, and cooperation to promote and support student success at all levels of education.

· Fostering and monitoring of doctoral students’ progress is enhanced in cohorts. The group carries with it the expectation that all but the occasional candidate will complete the program successfully, including such standard benchmarks as the qualifying exam, advancement to candidacy, and completion of the dissertation.

· Scheduling an outstanding program of graduate studies can be accomplished more readily for cohorts that have some courses in common. Enrollments are predictable and a course of study can be planned in advance in relation to the availability of distinguished faculty.

· Working on problems of practice within their current environment and with the full participation of the organization’s leadership.

Course Scheduling

Courses will be scheduled after 4:00 P.M. on weekdays or weekends or via technology to accommodate the work schedule of doctoral students.  Faculty teaching in the same semester or summer will coordinate when assignments are due to assist doctoral students who have busy schedules at their professional employment sites.  Assignments will frequently relate to the issues and projects being undertaken at the sites where doctoral students work.  This scheduling will be designed with the needs of the doctoral students and their demanding work and educational requirements.

Mentors
Mentoring will play an integral part in the Ed.D. program for all doctoral students whether they have a clear credential, are earning one as part of the Ed.D. program or are in the Community College/Postsecondary Education concentration.  Mid-career professionals who return to the University for a doctoral degree face many stress points as they try to manage the many demands (academic, professional, family and personal) on their time and attention. Having a professional mentor who has already completed a doctoral program and who is from their professional environment will be a strong support for the doctoral students.  Professional mentors will complement the support doctoral students receive from faculty advisement and the Research Support Seminar groups. These mentors may participate in classes, small group advising meetings and/or generally be available to support students in their research projects. 

Research Support Seminars

One of the key provisions for accommodating the enrollment and completion of working professionals is the Research Support seminars mentioned in Section E above.  These 2-and 3-unit courses, beginning in the doctoral students’ second semester and cover either three or four semesters, depending on the program concentration, assist the doctoral students in identifying a dissertation topic and beginning work on that topic relatively early in the program.  This approach should lesson the problem of students getting stuck in the All-But-Dissertation (ABD) morass, which tends to lengthen the time to degree completion or lead to non-completion of the program.  The accommodation is especially critical for full-time, working professionals.

Annual Assessment of Progress

The Executive Committee will supervise an annual assessment of doctoral students’ progress in the program.  At the end of each calendar year, program faculty and, at least, one community partner will meet with each student to conduct a “staffing”.  The student’s progress in the course taking pattern of the program, progress toward a dissertation, and the student’s strengths and weaknesses will be reviewed in this staffing.  Students will be presented with verbal and written feedback of their progress, with ideas for improvement, when warranted.  A copy of the feedback will be placed in the student’s file.

This annual staffing should serve the purpose of helping keep students on-track, so they finish the program in a timely manner.  It will surface problems students may be having and provide for resources to be brought to bear to help students solve problems, which might be interfering with their progress to degree completion.   

Q.
Special arrangements for delivery of instruction, where applicable

Our PreK-14 partners strongly recommended that the use of technology should be evident in the delivery as well as in the content of the program. Because of the emphasis on technology in our partners input to the program, technology will play a role in program delivery. Possible technologies for inclusion are Blackboard or other online learning management systems, pod casting, video conferencing, audience response systems, and use of online interactive tools.

X. Special Provisions for Administration of a Multicampus Program

Not applicable.  This degree will be completely offered at SDSU with full participation from the community partners.

XI. Assessment and Accreditation

A.
A description of the review process that will be used to evaluate the proposed program, including a plan for assessing the achievement of student learning objectives.

The evaluation of the Ed.D. program uses a multi-faceted design.  The evaluation plan consists of both formative and summative approaches.  The formative evaluation will start during the early implementation of the program, beginning at the end of year one.  The summative evaluation will occur at the end of the first cohort of graduates, commencing after year three.  These formative and summative evaluations will occur in addition to the Graduate Program Review cycle at SDSU that includes all graduate programs in the university, and which normally occurs every five to six years.

Formative Evaluation

Each year, beginning with the completion of the first year of the program, a formative evaluation will be conducted by the Executive Committee in collaboration with community partners.  This formative evaluation will consist of the following components:

1. Review of the program by the Community Partnership Governance Committee (CPGC).  CPGC will meet with program faculty and a random selection of students to assess the progress of the program at the completion of years one and two.  The purpose of this evaluation is to determine the strengths of the program and what areas might warrant improvement.

2. Executive Committee Annual Assessment of Progress Meetings.  These meetings will be an opportunity to determine how well students are meeting the objectives of the program and how well they are progressing toward degree completion.

3. Faculty Assessment of Students Attainment of Learning Outcomes.  At the completion of each year, faculty and community partners who teach courses in the program will review their syllabi and the students’ work in their courses.  This review will consist of determining student attainment of Student Learning Outcomes (SLOs) in each course within the program.

4. Faculty Evaluation.  As with all courses offered in the College of Education, all Ed.D. courses will be evaluated by students upon the completion of each course.  Students will assess their professors in 24 separate areas of performance.  The numerical results of these assessments are compared to the Department and College averages.  Additionally, students assess the faculty and the course in six areas where students provide written feedback.  The evaluation results of each professor and each course are reviewed by the respective department’s Personnel Committee and the Department Chairperson.  A written summary of the evaluation is provided to the faculty member.  This type of evaluation allows for quick adjustments to faculty teaching methods and course procedures, if warranted.

5. Written Qualifying Examinations.  The qualifying examinations are an important venue for determining how well students are achieving the goals of the program.  It is at this time that the students will be assessed in a comprehensive format.  The “snapshots” provided by these exams, when viewed as a whole for all students, will provide valuable feedback to program faculty on the degree of attainment of program goals.

These five forms of assessment will give the CPGC and program faculty vital information on the continuing development and progress of the program.  With these results, program faculty can make changes in the program which will impact the new cohort groups entering the program and the original cohort group as it continues to move through the program.  This type of formative evaluation allows for corrections and improvements while the program is being implemented, rather than waiting to see the results of the program.

Summative Evaluation

The summative evaluation consists of two phases.  Phase 1 will occur at the completion of the program, after the third year of the program.  Phase 2 will occur one year after the first iteration of the program has been completed.

Phase 1 Summative Evaluation

This phase will provide the Executive Committee and program faculty with immediate results of program performance.  This phase consists of the following evaluation activities.

1.  Student Satisfaction Assessment.  At the end of the third year of the program, the graduates of the program will participate in an assessment of the program.  This comprehensive assessment will provide a retrospective view of the students’ experiences in the program.  Students will be assessing program faculty, program operations, support services for students, community participation, the curriculum, the qualifying examination process, and the dissertation process.

2.  Faculty Assessment of Students’ Attainment of Learning Outcomes.  At the completion of the program, faculty and community partners who teach courses in the program will get together to review their syllabi and the students’ work in their courses.  This review will consist of determining student attainment of Student Learning Outcomes (SLOs) in each course within the program, since the last formative evaluation.

3.  Dissertation Research.  The dissertation will be a final determination of student attainment of SLOs, especially those for the research core.  The quality of dissertations will be ascertained by a number of factors.  Some of these factors include; (1) students presenting their dissertations to professionals from local K-12 schools and community colleges in a series of “dissertation forums.” (2) presenting dissertation results at national and state conferences such as the American Educational Research Association (AERA) or the Association of California Community College Administrators (ACCCA), (3) submittal of dissertations for awards like the Council for the Study of Community Colleges (CSCC) Outstanding Dissertation Award, (4) sharing dissertations with local PreK-12 and Community College partners, and (5) review of selected dissertations by the Executive Committee.

4.  Summative Review of the program by CPGC.  CPGC will participate in a summative evaluation of the program by reviewing the results of the formative evaluations for the first two years of the program and the results of 1-3 above, as part of the summative evaluation.  CPGC will make recommendations for change to the Program Director(s) and faculty based upon this summative assessment.

Phase 2 Summative Evaluation

This final phase of the evaluation effort will occur one year after the first cohort of students has graduated from the program.   It will be a retrospective assessment of program experiences and outcomes by two important groups, graduates and their employers.

1.  Student Follow-Up Evaluation.  One year after graduates have left the program they will be expected to complete a retrospective evaluation of the program.  This evaluation will focus on the importance and application of what they learned in the program (SLOs).  Through a survey and/or focus groups, graduates will provide information on their skill levels as educational leaders based on what they learned.  This information will be vital for the continuous improvement of the program.

2.  Employer Follow-Up Evaluation.  After one year of graduation from the program, the employers of the graduates will be contacted to conduct an evaluation of the graduates’ knowledge, skills, and competencies (SLOs) to perform in their professional roles.  Graduate performance compared to program goals will form the underpinning of this evaluation. This will include an assessment of the graduates’ impact on the students served by their institutions. This information will be vital for the continuous improvement of the program, also.

3.  Summative Review of the program CPGC.  CPGC will, once again, review the results of the Phase 2 Summative Evaluation. The Committee will make recommendations for curricular and/or operational changes if any to the Program Director(s) and faculty based upon this Phase 2 Summative Assessment. This comprehensive formative and summative evaluation plan will provide a sound and dynamic system of program review and evaluation and timely revisions to the program as necessary.  The results of this evaluation endeavor will insure that the program remains viable and relevant as the program is being implemented and as new iterations of the program begin.

In addition, The College of Education has just recently hired a new faculty member in the area of statistics and research design. This person will be allocated 3 units of Assigned Time in late summer of 2007 and fall 2008 to work with Doctoral faculty in developing a comprehensive research design for the new Ed.D. program.  Part of the responsibilities of this faculty member will be to conduct yearly focus groups on program effectiveness with program completers,  exit interviews with all dropout students and to develop appropriate charts to focus the assessment plan as well as a method by which the departments can use this data to make programmatic changes.
B.
A description of the provisions for meeting accreditation requirements, where applicable

This is not applicable for the degree.

C.
Provisions for participating in system wide Ed.D. program evaluation and for reporting the information required by Education Code Section 66040.7 for evaluation of the program

SDSU will fully support all planning and implementation efforts of the CSU system-wide Ed.D. program. 

XII. Student Support 

A.
A plan to create and distribute a handbook for students in the proposed program, as required by Title 5, California Code of Regulations, Section 40511

A student handbook will be developed by March of 2007 to cover the following areas:

General Information to include program purpose, program overview, program administration and support and a list of SDSU faculty, etc.

Program Components to include program requirements, course requirements, dissertation component, etc. 

Qualifying exam to include: purpose, format and criteria for evaluation and advancement to candidacy, etc.

Steps to completing the dissertation including dissertation committees, dissertation proposal, IRB procedures, dissertation defense, etc.

Policies and procedures to include academic calendar, registration, tuition and fees, continuous enrollment, withdrawal/leave of absence, etc.

B.
A plan to develop and implement a systematic program of advising and mentoring that will include professionals from P-12 and/or Community College/Postsecondary Education partners

Mentoring will play an integral part in the Ed.D. program for all doctoral candidates whether they have a clear credential, are earning one as part of the Ed.D. program or are in the community college concentration. With input from community college/postsecondary education and PreK-12 partners, the faculty at SDSU will develop a plan of mentoring doctoral students, which will include:

· A set of policies governed by the principle that enhancing the professional development and networks of students in the program is a purpose to which the faculty and program partners are committed. 

· Policies aimed at providing for support and enhancement of practical skills that foster leadership knowledge and skills; provide guidance and modeling to assist candidates apply the curriculum to improve public schools /postsecondary institutions; and fosters informal assessment and feedback designed to enhance candidates reflection on educational leadership and reform. 

· Procedures delineating ways in which partners can serve as mentors on an ongoing basis.

· Procedures providing for the orientation and training of mentors, mentor roles and mentor assignments.

· Core doctoral faculty teaching a series of research mentoring courses over three or four semesters to support doctoral students as they progress through their course of study. 

· Partners and university faculty serving as mentors to doctoral students pursuing internships and field-based experiences as part of their program experiences.

XIII. Draft Catalog Copy

Doctor of Education Degree

[web page under development]

General Information

The Doctor of Education (Ed.D.) degree in educational leadership (Major Code: __XXX_____) prepares leaders capable of initiating change and creating diverse educational institutions for the region’s P-14 student population. It is designed as a professional degree for preK-12 school and community college/postsecondary leaders who will develop advanced leadership and research skills related to their own institutional settings. The program is committed to developing reflective leaders and change agents for complex educational organizations in diverse multicultural settings. Emphasizing theory, research, and practice, the program provides an opportunity for candidates to work in learning communities with faculty and practitioners to develop a deeper understanding of themselves as educational leaders and to develop the knowledge and skills needed to improve student learning. The program is offered through the Department of Educational Leadership and the Department of Administration, Rehabilitation, and Postsecondary Education. There are two concentrations: preK-12 school leadership and community college/postsecondary leadership.
Admission

A cohort of students will be admitted by April for classes starting in the fall semester. The following materials should be submitted as a complete package to:

Graduate Admissions

Graduate Admissions, Enrollment Services

San Diego State University

San Diego, California 92182-7416

1.
Official transcripts (in sealed envelopes) from all postsecondary institutions attended:

2.
GRE scores (http://www.ets.org, SDSU Institution code 4682)

3.
TOEFL score or IELTS score, if medium of instruction was in a language other than English (http://www.ets.org SDSU Institution code 4682)

College of Education
In addition to meeting the general admission requirements, students must be recommended for admission by the program’s graduate admissions committee on the basis of standards of excellence as evidenced in the following materials:

1.
An earned baccalaureate degree and master's degree or equivalent from accredited institutions of higher education with a cumulative GPA in upper division and/or graduate study of 3.0 or above;

2.
Sufficient preparation and experience pertinent to educational leadership to benefit from the program;

3.
Submission of Graduate Record Examination (GRE) scores on the three GRE tests;

4.
Demonstrated leadership potential and skills including successful experience in schools, postsecondary education, community colleges, related fields and/or policy leadership; 
5.
Demonstrated academic excellence, problem-solving ability, and an interest in critically assessing and bringing about improvements within current educational policies and practices;

6.
Three confidential letters of support attesting to the leadership ability and scholarship of the candidate

7.
A written statement of purpose reflecting understanding of the challenges facing the public schools or community colleges/institutions of higher education in California;

8.
Professional resume

9.
Examples of professional and/or academic writings;

10.
A statement of support for the candidate’s doctoral studies from her/his employer or, in the cases where this is not provided, an indication of the candidate’s plan for meeting the demands of the program and his/her professional responsibilities.

11.
A personal interview with the Admissions and Standards Committee including a written response to a prompt provided by the Committee.

Meeting the minimum requirements qualifies an individual for consideration, but does not guarantee admission to the Program.  Admission will be granted on a competitive basis.  

Advancement to Candidacy

The written qualifying examination will occur at the end of the fourth semester in the program.  The examination will cover the three areas of the program: (a) leadership core courses; (b) research methodology courses; and (c) concentration courses completed up to that time. The structure of the examination will be developed by the executive committee and administered by the program directors.

Once the doctoral student successfully completes the qualifying examination and has successfully completed all required courses at that stage in the program, the doctoral student will be advanced to candidacy.

Specific Requirements for the Ed.D. in Educational Leadership (60 units)

Core Curriculum Requirements (27-30 units)

ED 815 Re-Thinking Leadership (3)
ED 820 Advanced Educational Statistics (3-4)

ED 836 Research and Writing Support (2-3) Cr/NC

ED 840 Seminar in Leadership in a Diverse Society (3)

ED 850 Seminar in Inquiry and Research in Education (3)

ED 851 Seminar in Qualitative Methods of Inquiry (3)
ED 855 Seminar in Leadership for Developing Educational Systems (3)
ED 860 Seminar in Leadership and Educational Change (3)

Dissertation (12 units)

ED 899 Doctoral Dissertation (12) Cr/NC/RP
Concentration Courses for PreK-12 School Leadership (18 units) 

EDL 720 Human Resource Development in PreK-12 Educational Organizations (3)

EDL 755 Governance and Policy Development in PreK-12 Learning Organizations (3)

EDL 830 Leadership for Learning (3)

EDL 880 Seminar in Advanced Topics in Educational Leadership (3)

EDL 890 Educational Evaluation, Assessment, and Planning (3)

ED 831 Seminar in Educational Technology Research and 

Development (3)
Concentration Courses for Community College/Postsecondary Leadership (21 units)

ARP 727 Emerging Issues in Postsecondary Educational Leadership (3)

ARP 760 Internship in Educational Leadership (3) Cr/NC/RP
ARP 801 Seminar in Community College History and Development (3)

ARP 810 Seminar in Community College Law and Finance (3)

ARP 811 Seminar in External Partnerships for Community Colleges (3)

ARP 812 Seminar in Budget and Resource Management in Community Colleges (3)

ARP 813 Strategic Planning in Community Colleges (3)

A minimum of 30 units or equivalent of residency is required before a student is eligible to take the qualifying examination.

The program is designed to be completed in three calendar years including summer sessions. Classes are held during the late weekday afternoons/evenings, on weekends, and during the summer to accommodate the schedules of working adults.  Some classes include a blend of in-class and distance learning technologies. 

Transferability of post-master’s degree courses into the program will be determined by the Admissions and Standards Committee.

Dissertation. All doctoral students will complete a rigorous research-based dissertation integrating theory and research in the study of educational practice. The dissertation will include the results of the doctoral student’s independent research and will typically focus on an examination of (a) an educational issue; (b) a practice or program; (c) an educational policy, reform, or improvement; or (d) implementation studies within an educational organizational. Most dissertations will be studies undertaken in the local context, having the potential to contribute to solutions of educational problems. Dissertations will use a range of qualitative and quantitative research and evaluation methods. The dissertation will present the results of the doctoral student’s independent investigation in a manner that contributes both to professional knowledge in education and to the improvement of educational practice.

The primary goal of the dissertation is to generate knowledge that contributes to the understanding of educational practices, policies, reforms or improvements. Doctoral students who have not completed their dissertation after 12 semester units, must maintain continuous enrollment in the University by registering for at least one unit per semester.

Final examination (oral). The dissertation committee, consisting of two university faculty and at least one community member, will conduct a final oral examination during which the doctoral student defends the dissertation. The dissertation defense will address the theoretical and conceptual background, relevant literature, data collection techniques, data analysis strategies, and results and implications concerning the question(s) studied. 

Additional Requirements. Doctoral students who have not earned the professional administrative credential will be able to do so while enrolled in the Ed.D. program. PreK-12 doctoral students must complete additional practicum activities to demonstrate their competence in each of the principles of administrative practice specified by the California Commission on Teacher Credentialing.

Doctoral students enrolled in the community college/postsecondary education leadership concentration are expected to complete an internship as part of their concentration.  The internship (3 units) will typically occur at the end of the doctoral student’s coursework and will be congruent with the doctoral student’s professional goals.  

Performance Expectations

Doctoral students must maintain a 3.0 GPA to be in good standing. Doctoral students who have a grade point average below 3.0 in two successive terms will be disqualified from the program.  They must meet all the requirements of graduate doctoral students outlined in the University Graduate Bulletin.  In addition, doctoral students who are enrolled in the professional administrative credential must meet the standards set forth in the California Commission on Teacher Credentialing (CTCC) approved program documents submitted by SDSU.

Doctoral students who fail to make satisfactory academic progress may be officially disqualified from the university in writing after consultation with the executive committee.  A doctoral student may be disqualified because of unsatisfactory academic progress only after a careful review and written recommendation by the Ed.D. program faculty.  To ensure that a decision to disqualify a doctoral student from the program is just, basic due process requirements will be met, including an opportunity for appeal by the doctoral student following the guidelines in the University Graduate Bulletin.  A doctoral student who has been disqualified is considered to have been terminated from the university and will not be allowed to continue in the program, enroll in courses, or register again without readmission. 

Faculty 

The following faculty from the EDL and ARPE Departments are available for teaching and serving on doctoral committees:

· ARPE: Bresciani, Jacobs, McFarlane, Piland, Sax.
· EDL: Basom, Cohn, Johnson, Meno, Pumpian, Uline.
EDL Course Descriptions (new courses)

· EDL 890: Educational Program Evaluation and Planning (3)
(Prerequisite: Admission to EDL doctoral Program)

Develop effective monitoring and evaluating systems to improve educational programs, educational systems, and educational policymaking. Integrate principles and methods of program evaluation into personal frameworks for use in educational organizations. 
· ED 860: Seminar in Leadership and Educational Change (3)
(Prerequisite: Admission to EDL doctoral Program)
Complexities of educational change. Models of organizational change and specific leadership skills and strategies; action plans for educational leadership challenges.
ED Course Description (new course)

· ED 836: Research and Writing Support (2-3)
(Prerequisite: Admission to EDL doctoral Program)

Identification and clarification of a researchable problem in PreK-12 and community college leadership; analysis of related literature, investigation of possible methodology; application to Institutional Review Board.  Maximum credit nine units.

ARPE Course Descriptions (new courses)

· ARP 801: Seminar in Community College History and Development (3)
(Prerequisite: Admission to EDL doctoral Program)
Mission, functions, organization, student characteristics, and problems with community college operations.  Future trends in community college operations and need for new leadership and research opportunities.

· ARP 810: Seminar in Community College Law and Finance (3)
(Prerequisite:  ARP 801)
Legal framework for operating community colleges in California. Community college finance system including state and local contributions to funding.
· ARP 811:Seminar in External Partnerships for Community Colleges (3)  (Prerequisite: ARP 801)
Working with statewide and community groups, organizations, and boards of trustees to establish partnerships that nurture diversity, promote student success, and sustain community college mission.  Economic development mission of community colleges in the local community.

· ARP 812: Seminar in Budget and Resource Management in Community Colleges (3)  
(Prerequisite: ARP 801)
Equitably and ethically managing, sustaining, and acquiring human, fiscal, and information resources, as well as assets to fulfill mission of the community college and postsecondary education institutions.  Financial strategies and human resource systems and conflict resolution.

· ARP 813: Strategic Planning in Community Colleges (3)  
(Prerequisite: ARP 801)
Knowledge-based strategic planning to maximize student success in community colleges and postsecondary educational institutions.  Board-administrator relationship development and use of data-driven evidence for decision-making.  

Appendix A

Independent Ed.D. Retreat for Educational Leadership

June 12, 2006

Interwork Institute, College of Education, San Diego State University

	Participants
	E-mail Address

	Randy Lindsey, Facilitator, emeritus CSULA
	Randallblindsey@aol.com

	Larry Brown, SD City College
	lbrown@sdccd.edu

	Ian Pumpian
	ian.pumpian@sdsu.edu

	Peg Basom
	mrb@mail.sdsu.edu

	Diane Lapp
	lapp@mail.sdsu.edu

	Kathy Cohn
	kcohn1@cox.net

	Peggy Lynch, San Dieguito UHSD
	peggy.lynch@sduhsd.net,

	Rafaela Santa Cruz
	rsantacruz@mail.sdsu.edu

	Marcie Bober
	bober@mail.sdsu.edu

	Joe Johnson
	jjohnson@mail.sdsu.edu

	Cynthia Uline
	culine@mail.sdsu.edu

	Rena Lewis
	rlewis@mail.sdsu.edu

	Fred McFarlane
	fmcfarla@mail.sdsu.edu

	Gene Valles
	gvalles@mail.sdsu.edu

	Bill Piland
	piland1@mail.sdsu.edu

	Elizabeth Armstrong, SD Mesa
	earmstro@sdccd.edu

	Constance Carroll, SD CC District
	ccarroll@sdccd.edu

	Viara Giraffe, SW CC
	vgiraffe@swccd.edu

	Cheryl Mason
	cmason@mail.sdsu.edu

	Lionel Meno
	lmeno@mail.sdsu.edu

	Colette Ingraham
	ingraham@mail.sdsu.edu

	Jan Andersen
	janderse@mail.sdsu.edu,

	Janice Cook, Cajon Valley USD
	COOKJ@cajonvalley.net

	Steve Halfaker Lakeside USD
	halfaker@sdcoe.net

	Margie Kitano
	kitano@mail.sdsu.edu


Retreat Purpose

A retreat was conducted involving community partners, SDSU College of Education faculty and Administrators and the Interim Graduate Dean at SDSU.  The purpose of the retreat was to discuss the expected qualifications for future doctoral graduates of the new Ed.D. in Educational Leadership. This information will serve as the basis for the development of the doctoral program and the supporting curriculum requirements.

The following provides a summary of the small group discussions during the retreat.  They address unique characteristics, characteristics specific to the two concentrations (P-12 and community colleges) and the combined research competencies.

Summary of the competencies for future doctoral graduates

The group examined the uniqueness of SDSU's doctoral program in Educational Leadership.  

This question of uniqueness was addressed in two ways. Two of the groups focused on what we - community partners and SDSU - uniquely have to offer and another looked at how our graduates will be uniquely prepared for leadership positions from P through community college programs.  The following provides a composite of the three groups and the uniqueness for all of the future doctoral graduates.

What's Unique?

· SDSU has a 25+ year track record with joint doctoral programs

· The entire degree is being developed and operated with Partners and practitioners from P-12 and community colleges.

· The degree is structured for full-time employee/student (integration of learning with employment)

· San Diego is an urban community on an international border which offers many issues to resolve

· Technology will play a role in the delivery of the educational experiences 

How graduates will be uniquely prepared?

· Trained to produce better results across diverse groups 

· Self assessments - evaluate strengths and weaknesses and reflection on future actions

· On the job mentoring/coaching: safe place to self assess, grow and become coaches for others.

· Practicum/internships will be responsive to local need (engaged in problems of practice)

· Research will focus on current issues of practice within the community and supported by the community partners

The group described what all expect our graduates will value, know, and do.  The following provides a summary of these proposed values, knowledge and actions.

Value

· Ethical leadership behavior for self, colleagues and organization

· Understands, promotes, encourages education and lifelong learning 

· Diversity and equity among students, colleagues and community partners

· Students - all levels and from all communities

· Community partnerships

· Importance of quality relationships among each other, colleagues, students and community partners

· Research and evaluation that makes a difference

· Power of influencing policy at all levels

· Intellectual capacity and passion among students, colleagues and the community partners

· Courage to make systemic changes in our organizations

· Lifelong learning - professional growth and development - for all

· Integrating technology in each organization's work
· Change and the unpredictability of the future

Know

· Self: own values, mission/vision for leadership and education

· Our organization's vision, values and goals

· All constituent groups and critical for educational attainment (ability to draw consensus facilitate group process; manage and resolve conflict)

· History of education  

· Visionary educational leadership

· Effective communication skills (decision-making, speaking and writing)

· How to use management and leadership skills (Collaborative/distributive)

· Data/value driven decision-making  

· Cultural and demographic diversity (urban, suburban/rural differences; social, language, economic, literacy, disability, age, gender, ethnicity)

· Trends and emerging issues in education, economics and work 

· Change management/leadership skills by assessing the impact of systems and know how to modify/change/impact systems

· Institutional, state, regional, local, and national and international policy environments

· How to do systemic educational reform

· Educational accountability and its importance on student learning

· Learning science (measurement of outcomes)

· Decision science (research methodology/Consumers of research)

Do

· Be politically savvy within organization and beyond

· Use technology to expand and enrich education

· Learn what is needed to know to get the job done

· Work with individuals and groups to effect change

· Facilitate group processes and learn to resolve conflict

· Work with all constituent groups and community partners

· Have a can do spirit/persistence/optimism

Concentrations

Based on the uniqueness of all graduates, the groups described the unique value, knowledge and actions for the two groups - P-12 doctoral graduates and community college doctoral graduates.

P-12 Group summaries for value, know and do

Value

· Sensitivity to needs of all learners

Know

· Accountability systems (in the broadest sense)

· What constitutes good instruction for all students

· Families and communities that need a strong education

· The complexities of educational and community systems and their interconnectedness

· All the different learning trends and modes of education (e.g., on-line, home school hybrid) and new and emerging issues (futurist orientation)

Do

· Be an instructional leader-includes systems/cultures

· How to engage/support/link systems to families/communities

· Develop systems to build the capacity of individuals/groups

· Establish and implement high curriculum standards for all students

· Capacity to adapt learning systems to meet needs of special populations such as students with disabilities

· Use technology to solve problems, communicate, etc.

· Create and maintain a safe learning environment for all students

· Proactively handle and manage the media/public relations

· Manage multiple regulations, budgets, etc. in a way that facilitates the attainment of goals

· Access expanded resources to facilitate goal attainment

· Understand, collaborate and manage boards, community groups and labor relations

Community College Group summary for expected knowledge & learning

· History of the community college movement and the diversity of institutions across the country

· California/federal legislation and policy

· Instruction and support services for open-access institutions serving adult learners of diverse backgrounds

· Emerging trends (accreditation, demographics, etc.)

· Resource acquisition, allocation and maintenance

· Enrollment management

· Facilities planning and maintenance

· Personnel management and labor relations

· Participatory governance

· Community building and community relations

· Political advocacy (including governing boards)

· Organizational development and strategic planning

· Partnerships: P-12, higher education, industry, military, etc.

Research Competencies

The following competencies were identified by, at least, 2 of the 3 groups for the new Ed.D. program in Educational Leadership.  There was a great deal of consistency in the results of the 3 groups work.  At times, the wording of competencies differed but the thrust of the competencies was very similar.

· Develop an understanding of research designs to conduct relevant research studies. 

· Develop a culture of evidence and value that uses and applies data.

· Evaluate research studies based on their value to an organization.

· Identify and/or initiate critical questions applicable to research studies.

· Assess validity and transferability of research findings to specific areas in an organization, such as student learning outcomes and enrollment management.

· Evaluate the application of systems research on institutional effectiveness including program evaluation.

· Use technology to gather and analyze data.

· Communicate results of research studies and the implications for decision-making.

· Utilize the expertise of external researchers and the results of research studies in the literature to improve decision-making.

· Insure basic research skills include how to gather and assess data, develop conclusions and courses of action, for traditional and nontraditional studies.

· Foster a "culture of evidence" within an institution for policy analysis and decision making purposes.  

Summary Comments by Dean Meno:

Based on the group discussions, Dean Meno summarized the future doctoral graduates with the following characteristics:

Completers will be:
· Self aware

· Proactive

· Data based

· Product and student focused

· Ethical

· Skilled communicators

· Political savvy

· Persistent

While dealing with critical forces at work, the completers will understand:
· Constant and continuous change

· Potential for conflict

· Increased diversity

· Increased internationalization

· Explosion of knowledge

· Competition for resources

· Advances in information and communication technologies

Next Steps
The writing teams will focus on Implementation, the scope and sequence of the curriculum, learning activities, and logistics.  The way we deliver the doctoral program will be equally or more powerful than an individual learning experience.

Specific steps in the development will include:

· Writing teams in two departments will draft the document and request group's feedback as they write.

· Ultimately seek approval of community colleges and P-12 governing bodies

· Partners who have the responsibility to help us implement, because we are doing this together\
· How we maximize our partnership in ways that take advantage of our expertise
APPENDIX B

Joint Doctorate Discontinuation Document

Discontinuation of the Joint Ed.D. Program with University of San Diego and the California State University at San Marcos.

A.
The campus president shall discuss with the chancellor an intent to initiate a formal discontinuation process before the process begins. 


Dr. Weber has communicated with Chancellor Reed SDSU’s intent to discontinue its commitment to the joint doctoral program with the University of California at San Diego and the CSU at San Marcos.  

B.
Substantial consultation among partnering UC and CSU campuses and with K-I2 and/or community college leadership in the region is expected to occur early in the process. 


As noted below in # 13, many meetings between and among the Joint Doc Directors and the Joint Doc Deans have occurred as early as was feasible in this process.
	1
	Name(s) of the campus(es)

proposing the discontinuation.
	San Diego State University

	2
	Name(s), title(s}, and contact information for one or two people who directed the development of the proposal for discontinuation. To whom should inquiries or requests for further information be sent?
	Dr. Lionel Meno, Dean, College of Education

Dr. Margaret R. Basom, Professor, Ed Leadership Department



	3
	Title of the joint Ed.D. program proposed for discontinuation.
	Ed.D. in Educational Leadership

	4
	UC and CSU campuses that have been offering the program
	The Joint degree program presently exist between San Diego State University, the University of San Diego, and the California State University San Marcos

	5
	If there have been multiple CSU campuses participating in the program, is the proposal for discontinuation of the entire joint Ed.D. program or the discontinuation of one campus’ participation
	The proposal is for the discontinuation of one campus only: SDSU

	6
	Amounts and dates of receipt of all planning, development, and implementation grants awarded by the UC-CSU joint Ed.D. Board.
	1.  $30,000.  Joint Doctor of Education Initiation Grant with San Diego State University and California State University, San Marcos. UC/CSU (2003)

2.  $200,000.  Joint Doctor of Education Development Grant with San Diego State University and California State University, San Marcos. (2003-2004) 

3.  $540,000.  Joint Doctor of Education Implementation Grant with San Diego State University and California State University, San Marcos. (2004-2005) 

The actual allocation to SDSU was as follows: 

Program Planning (SDSU and CSU San Marcos)

January, 2003

CSU Campus Allocation
$115,000

March 2000

UCSD Check # 40928312
$27,613

Total = $142,613
(including $47,693 for CSU San Marcos)
Program Implementation (SDSU and CSU San Marcos)
January, 2005

CSU Campus Allocation

Order # 56
$135,000

January, 2005

UCSD Check # 41295694
$11,667

August, 2005

UCSD Check # 41395303
$45,000

February, 2006

CSU Campus Allocation


Order # 72
$135,000

Total = $326,667
(including $163,333.50 for CSU San Marcos)
Combined Total = $469,280

(including $211,026.50 for CSU San Marcos)

	7
	Year and term in which the first students were enrolled and the number of students initially enrolled.
	The first students were enrolled in the Winter quarter of 2005. (Spring semester at SDSU)


Year 

Current

Enrolled
# Enrolled
Enrolled


2005
18
17


2006
12
10

	8
	Total enrollment in the program in each of the last three years and current enrollment by year of entry
	
Year 

Current

Enrolled
# Enrolled
Enrolled


2005
18
17


2006
12
10

	9
	Number of degrees granted in each of the last three years.
	None of the students are ready to graduate.

	10
	Summary of the results of any program reviews conducted
	No evaluation has been conducted at this time because the program just started two years ago and has no graduates at this time.

	11
	Reasons for discontinuing the joint Ed.D. program.
	At this time, SDSU’s College of Education is applying to offer an independent doctorate and it would present a conflict of interest to offer both the joint and the independent programs.

	12
	Plans for allowing currently enrolled students to earn their degrees
	At this time there are 27 students enrolled in the program. Given the original three-year plan for courses, 17 of those students should be finished in the fall semester of 2007. The other 10 students are scheduled to finish in the fall of 2008.  SDSU takes the responsibilities to these students very seriously. We are involved as instructors, chairs and committee members. Our teaching responsibilities will follow the proscribed program set out in the original document and will end in 2008. We intend to remain in chair and committee member roles for as long as the students need us to not to exceed 5 years (2011). SDSU will insure that all courses are offered to meet the students' academic requirements.

# of students

Projected to graduate

In 2007

Projected to graduate

In 2008
Projected to graduate

In 2009
Projected to graduate

In 2010
27

17
6
2
2

SDSU is not presently promoting or participating in the recruitment of future students for the program.

On page 6, we attach correspondence and a plan to Dr. Souviney, Program Director at UCSD regarding SDSU’s continued commitment to the joint doctorate.

	13
	Evidence and results of consultation with partnering institutions, major stakeholders or clients (including collaborating public schools and community colleges), and other groups likely to be affected by program discontinuation. A letter from the appropriate administrative authority at the partnering UC campus would be desirable
	Dr. Margaret Basom met with the Joint Doc Executive Committee in February and April and discussed with the group the direction SDSU would be taking. That group has already begun to make contingency plans for SDSU’s possible absence in the next round of recruitment and teaching.

Dr. Lionel Meno met with the Superintendents group in San Diego County and discussed the potential of our discontinuation, listened to ideas and addressed any concerns they had.

Dr. Meno and Dr. Basom have met with ACSA Region 18’s Superintendents advisory group, which has helped them think about the pros and cons of such a move.

Dr. Meno met with the Dean of the College of Education at CSU San Marcos and the Director of the Teacher Education Program at UCSD to discuss the discontinuation process and make to plans for how the program might continue with the remaining partners.

The EDL department has met with its Community Advisory Group and sought input on the discontinuation and the development of the independent doctorate.

The Joint Doctorate partners (UCSD/CSUSM) fully understand SDSU’s decision to discontinue and they believe they have the resources and capacity to continue on their own.

See attachment on page 6 for email from Dr. Souviney at UCSD.

	14
	Evidence that provisions of the memorandum of understanding and by-laws governing the joint Ed.D. program that pertain to withdrawal and discontinuation have been addressed.
	There is no clause in the Joint Doctoral Program Application that addresses this issue.




	15
	If the proposal is for the discontinuation of a single CSU campus's participation, how is the withdrawal expected to affect the remaining partner(s) and the program?
	At present SDSU will remain as a partner for the 27 students in the program.

In the future, both campuses will need to hire new faculty to replace the teaching load managed previously by SDSU’s involvement. UCSD has already taken steps to hire additional faculty.

	16
	Does the campus plan to propose an Ed.D. program independent of a UC campus partner?
	Yes

	
	If so, in what year and term would the proposed new EdD program plan to enroll its first students?
	Fall, 2007

	
	How many students would be enrolled in the initial cohort of the proposed new program?
	30

	
	How would the proposed new Ed.D. differ from the joint Ed.D.? How would the proposed new program compensate for the loss of the strengths brought by the UC partner to the joint program?


	· Both doctoral programs admit school leaders and community college leaders.

· The joint doctorate (UCSD/SDSU/CSUSM) is totally cohort based- students stay together for all of their classes. It has more of a PreK-12 focus and there are no possibilities of specializations or classes for community college students who are in the program. 

· In the independent doc, although referred to as a cohort, it is a group of 15 PreK-12 students and another group of 15 Community College students. Core courses in educational leadership and research will be taken by both groups then the cohorts will separate for additional coursework in one of two areas of specialization.
· The independent doctorate will provide for small group research support seminars provided throughout the program to address the writing and dissertation issues up front. The intent is to provide support many of the students will need to finish the dissertation  
· The SDSU independent doctoral program will actively recruit and hire educational researchers who have expertise in research areas that would complement the present research expertise of SDSU faculty from other joint doctoral programs. Those new hires will make up for the research strengths supported by the UCSD faculty in the joint doctorate. SDSU faculty has all the requisite areas of expertise that the CSUSM partners afforded the joint degree.

· The independent doctorate will have professionals affiliated with districts and colleges participating in the governance of the program, in the selection process, in teaching and/or guest lecturing and participating on dissertation committees.
· Students will take classes and be supported by faculty from one campus, instead of from three campuses as is the case in the joint program. They will only need to learn to navigate one system rather than the three in the joint program.  (i.e. the joint program requires research proposal submission to three Institutional Review Boards)


[image: image2.wmf]B,

THE FRESIDENT

September 1, 2006

Marye Anne Fox, Chancellor
Office ofthe Chancellor

University of Califomia, San Diego.
9500 Gilman Dr.

La Jolla, CA 92093-0001

Dear Chancellor Fox:

As you are awarc, San Diego State Uiversityrecently reccived legislaive authority o offer an
independent doctorsl program in Educational Leadership. We are presently preparing o offer
his program beginning i the Fal of 2007. As  had meniioncd previously, we will be
‘withdrawing from our joint doctoral program with SDSU and CSU San Marcos

Please accept tis lette as offcial notice of our withdrawal and decision not to partcipate in the
admission of Cohort 3 for January 2007. SDSU willof course honor ll o our commitments to
‘Cohorts I and 2 through completion of their program as outlned in our MOU. This commitment
includes all aspects of the program, including but not imited to, course instruction and
dissertation commities. 1t is my understanding that ou respective program directors have
worked out a detiled transition plan acceplable to all paries.

Iwould like to express SDSU's appreciation to UCSD for your support in the development and
implementation of this program. Especially noteworthy was the outstanding work of Dr. Randall
Souviney. For our part please be assured that the program will have the full suppor of every
one here at San Diego State University during this period of transition.

Sincer

StepHend Weber
President

SLWijnt




Projection of teach out of SDSU classes in the joint program.

	Cohort
	Cohort 1
	Cohort 2

	Summer 2006
	
	EDL 830- Leadership for Learning
EDL 800 –Practicum

	Fall 2006
	EDL 850B 

Advanced Topics in Leadership A or B (4)

(SDSU- Uline)

EDL 798 (2) We decided UCSD could handle all of this (Janet+ add an extra 2 units from spring) and we’d get more units later in year 3 
	EDL 850A 

Advanced Topics in Leadership A or B (4)

(SDSU-Pumpian)

EDL 798 – Qualifying paper prep (2) We decided UCSD could handle all of this and we’d get credits    later in year 3

	Spring 2007
	EDL 850 

Leadership for Organizational Development (4)

(SDSU)

EDL 855-Practicum SDSU  
	EDL 890 (2) Colloquium
ED 899 (2) Diss research

	Summer 2007
	n/a
	n/a

	Fall 2007
	EDL 880B  (4) Advanced Topics in Leadership A or B (4)

EDL 890 (2) Colloquim
	ED 899 (2) Diss research

EDL 890 (2) Colloquium



	Spring 2008
	
	EDL 890 (2) Colloquium

ED 899 (2) Diss research

	Summer 2008
	n/a
	n/a

	Fall 2008
	
	EDL 890 (2) Colloquium

ED 899 (2) Diss research


APPENDIX C

Vitas of Faculty from each Area of Concentration

The vitas contained in this Appendix are for the faculty listed in Table 4 (PreK-12 concentration) and Table 5 (Community College/Postsecondary Education concentration).  These faculty are listed in alphabetical order by concentration.  Complete vitas are included for each full-time faculty member.

APPENDIX D

Relationship of Program expectations to student Outcomes and courses  

	Program expectations of all graduates
	Goal
	Student Outcomes
	Ed.D. Courses


	ASSESSMENT:

•Faculty Assessment of Students Attainment of Learning Outcomes in each course.

•Annual Student Individual Assessment

•Written Qualifying Examinations.

• Dissertation Defense



	Experts in Educational Leadership


	1
	Organizational Strategy
	ED 815; ED 840; ED 860; ED 855; EDL 720; EDL 755; EDL 880;EDL 890; ARP 813
	

	
	2
	Resource Management
	ED 855;EDL 720; EDL 755; ARP 812
	

	
	3
	Instructional Leadership
	ED 840; EDL 830; EDL 880; ARP 727
	

	
	6
	Organizational Advocacy
	ED 815; ED 855; ARP 810
	

	
	7
	Professionalism
	ED 815; ARP 727
	

	
	8
	Financial and Legal Forces
	ED 855; EDL 720; EDL 755; EDL 880; ARP 810
	

	
	9
	Decision Sciences
	ED 820; ED 850; ED 851;EDL 890
	

	
	4
	Communications
	EDL 880; ARP 811
	

	
	5
	Collaboration
	ED 840; EDL 880; ARP 811
	

	Critical Thinkers Informed by Scholarly Literature
	9
	Decision Sciences
	ED 836; ED 820; ED 850; ED 851; 

EDL 890
	

	
	6
	Organizational Advocacy
	ED 815; ED 855; ARP 811
	

	
	1
	Organizational Strategy
	ED 815; ED 840; ED 860; ED 855; EDL 720; EDL 755; EDL 880;EDL 890; ARP 813
	

	
	3
	Instructional Leadership
	ED 840; EDL 830; EDL 880; ARP 727
	

	
	4
	Communications
	EDL 880; ARP 811
	

	Change Agents
	1
	Organizational Strategy
	ED 815; ED 840; ED 860; ED 855; EDL 720; EDL 880;EDL 890; ARP 813
	

	
	2
	Resource Management
	ED 855;EDL 720; EDL 755; ARP 812
	

	
	3
	Instructional Leadership
	ED 840; EDL 830; EDL 880; ARP 727
	

	
	4
	Communications
	EDL 880; ARP 811
	

	
	5
	Collaboration
	ED 840; EDL 880; ARP 811
	

	
	6
	Organizational Advocacy
	ED 815; ED 855; ARP 811
	

	
	8
	Financial and Legal Forces
	ED 855; EDL 720; EDL 880; ARP 810
	

	
	9
	Decision Sciences
	ED 836; ED 820; ED 850; ED 851; 

EDL 890
	

	Self-Aware, Ethical Professionals
	7
	Professionalism
	ED 815; ARP 727
	

	
	4
	Communications
	EDL 880; ARP 811
	

	
	5
	Collaboration
	ED 840; EDL 880; ARP 811
	

	
	6
	Organizational Advocacy
	ED 815;ED 855; ARP 810
	

	
	8
	Financial and Legal Forces
	ED 855; EDL 720; EDL 880; ARP 810
	

	Professionals who value and promote diversity
	3
	Instructional Leadership
	ED 840; EDL 830; EDL 880; ARP 727
	

	
	9
	Decision Sciences
	ED 836; ED 820; ED 850; ED 851; EDL 890
	

	
	6
	Organizational Advocacy
	ED 815;ED 855; ARP 810
	

	
	4
	Communications
	EDL 880; ARP 811
	

	
	5
	Collaboration
	ED 840; EDL 880; ARP 811
	

	
	7
	Professionalism
	ED 815; ARP 727
	

	
	8
	Financial and Legal Forces
	ED 855; EDL 720; EDL 880; EDL 755; ARP 810
	


Appendix D (continued)

Program Goals in Proposed Ed.D. Program in Educational Leadership
 Connected to Program courses
	
	Student Outcome Goals

	Course Number and Title
	Organizational Strategy
	Resource Management
	Instructional Leadership
	Communications
	Collaboration
	Organizational Advocacy
	Professionalism
	Financial and Legal Forces
	Decision Sciences

	ED 815 Re-Thinking Leadership
	A
	I
	I
	R
	R
	A
	A
	I
	

	ED 840 Sem Leader Diverse Society
	A
	R
	A
	
	
	R
	
	
	R

	ED 860 Seminar Leadership & 

Educational Change
	A
	
	
	R
	R
	R
	R
	I
	R

	ED 855 Sem Leadership Development of Educational Systems 
	A
	A
	
	
	
	A
	R
	A
	R

	ED 836 - Research and Writing Support
	
	
	
	
	
	
	
	
	IRA

	ED 820 Adv Educational Statistics
	
	
	
	
	
	
	
	
	IRA

	ED 850 Sem Inquiry & Research in Ed
	
	
	
	
	
	
	
	
	IRA

	ED 851 Seminar in Qualitative Methods of Inquiry
	
	
	
	
	
	
	
	
	IRA

	ED 899 Doctoral Dissertation
	
	
	
	
	
	
	
	
	R

	EDL 830 Leadership for Learning
	R
	R
	A
	
	R
	
	R
	
	

	EDL 720 Human resource Dev in Pre-K 12 Educational Organizations
	A
	A
	R
	
R
	
	
	
	A
	

	EDL 755 Governance and Policy Development in Learning Organization 
	A
	A
	
	R
	R
	R
	
	A
	

	EDL 760 Practicum in Educ Org
	R
	R
	R
	R
	R
	R
	R
	R
	R

	EDL 880 - Sem in Adv Topics in Educational Leadership
	A
	R
	A
	A
	
	R
	
	A
	R

	EDL 890 Educational Evaluation, Assessment & Planning
	R A
	
	I
	
	
	
	
	
	IRA

	ARP 801 Sem CC History & Development
	I
	I
	R
	R
	R
	I
	R
	I
	

	ARP 810 Sem CC: Law and Finance
	
	R
	
	
	R
	
	
	A
	

	ARP 811 Sem Ext Partnerships for CC
	
	
	
	A
	A
	A
	
	
	

	ARP 812 Sem Budgt & Resrce Mgt CC
	R
	A
	R
	
	
	
	
	R
	

	ARP 813 Strat Plan in Comm Colleges
	A
	R
	
	
	R
	
	
	
	

	ARP 727 Emerging Issues PSE Ldrshp
	
	
	A
	R
	
	R
	A
	R
	

	ARP 760 Internship in EDL
	R
	R
	R
	R
	R
	R
	R
	R
	R


Please indicate:   I = Element is introduced
R = Element is reinforced
A = Element is addressed at an advanced level

Appendix

Response to the WASC Review Panel’s Request on February 22, 2007 for Supplemental Information for SDSU’s proposal for the Doctorate (Ed.D.) in Educational Leadership.
	WASC Request #3

Plan for evaluating the educational effectiveness of the program and the specific assessment plans and measures.




SDSU Response

As mentioned in our original proposal, the evaluation of the Ed.D. program will use a multi-faceted design.  The evaluation plan consists of both formative and summative approaches.  The formative evaluation will start during the early implementation of the program.  The summative evaluation will occur at the end of the first cohort of graduates, commencing after year three.  These formative and summative evaluations will occur in addition to the Graduate Program Review cycle at SDSU that includes all graduate programs in the University, and which normally occurs every five to six years. This review entails inclusion of external reviewers (outside of the university).

The College of Education has just recently hired a new faculty member in the area of statistics and research design. This person will be allocated 3 units of Assigned Time in the late summer of 2007 and early fall 2007 to work with Doctoral faculty in developing a comprehensive research design for the new Ed.D. program. 

At this time, we anticipate some of the following ideas will be incorporated into such a design.

1.
A formative assessment consisting of five sections


•
Review of the program by the Community Partnership Governance 


Committee (CPGC).


•
Annual Student Individual Assessment Meetings.  


•
Faculty Assessment of Students Attainment of Learning Outcomes.   


•
Student Evaluations of Faculty. 


•
Written Qualifying Examinations.


•
Exit interviews with all dropout students


These five forms of assessment will give the CPGC and program faculty vital 
information on the continuing development and progress of the program.  With 
these results, program faculty can make changes in the program which will impact 
the new cohort groups entering the program and the original cohort group as it 
continues to move through the program.  This type of formative evaluation allows 
for corrections and improvements while the program is being implemented, rather 
than waiting to see the results of the program.

2.
A summative evaluation phase consisting of:


•
Student Satisfaction Assessment. 


•
Faculty Assessment of Students’ Attainment of Learning Outcomes.


•
Yearly focus groups on program effectiveness with program completers 


•
Student Follow-Up Evaluation. 


•
Employer Follow-Up Evaluation.


•
Summative Review of the program CPGC


This comprehensive formative and summative evaluation plan will provide a 
sound and dynamic system of program review and evaluation and timely revisions 
to the program as necessary.  The results of this evaluation endeavor will insure 
that the program remains viable and relevant as the program is being implemented 
and as new iterations of the program begin.

In addition, we expect the plan to provide a mechanism for collecting and reporting the following program effectiveness data required in 2011 by the Governor and Legislature.


1.
Degree Production (Number of Students Enrolled, Number of Degree 


Recipients, Time to Degree, Attrition Rate)


2.
Employment Data (Job placement of graduates: institutions, positions and 


changes from initial employment)


3.
Effects of Program Graduates (on reform efforts in P-12 education and 


community college; on student achievement in P-12 and community 


college

This last piece will require a well-planned research design to retrieve meaningful data for program improvement. The Ed.D. Executive Committee (EC) (see enclosed chart of Governance Structure) is responsible for collecting and analyzing program evaluation data. The EC then reports those data to the Community Partnership Advisory Committee Members who are then responsible to make programmatic changes as needed.

Appendix E

	San Diego State University Independent Ed.D. Budget Projections (3% annual increase)

	
	Funding Category
	Time Base
	Year 1

2007/08
	Year 2

2008/09
	Year 3

2009/2010
	Year 4

2010/2011-Steady State

	
	Enrollment AY
	
	30
	58
	82
	82

	
	Enrollment YRO
	
	
	30
	56
	80

	
	Instructional FTEF
	
	3.84
	11.01
	19.32
	21.32

	1
	Director, CC
	0.5,12 mo
	52,000
	53,560
	55,167
	56,822

	2
	Director, P-12
	0.5,12 mo
	52,000
	53,560
	55,167
	57,822

	3
	Admin Assistant, CC
	0.5,12 mo
	20,000
	20,700
	21,321
	22,067

	4
	Admin Assistant, P-12
	0.5,12 mo
	20,000
	20,700
	21,321
	22,067

	5
	Instructional Tech
	0.5,12 mo
	30,000
	31,050
	31,982
	32,941

	6
	CC TT open rank
	1.0 AY
	75,000
	77,250
	79,568
	81,955

	7
	CC TT assist/assoc
	1.0 AYv
	60,000
	123,600
	190,962
	196,691

	8
	EDL TT assist/assoc
	1.0 AY
	60,000
	123,600
	190,962
	196,691

	9
	Other TT instruction (.33 for 3 unit course)*
	.84,6.01, 12.32, 14.32 FTEF x 8 x 4,688
	31,503
	232,161
	490,188
	586,857

	10
	RA/GA positions 
	.5, 10 mo
	
	28,248
	43,643
	44,952

	11
	Lecturers @ 1500/term
	
	6,000
	9,270
	9,548
	9,835

	
	Total Personnel
	
	386,503
	773,699
	1,189,828
	1,307,699

	12
	TT Education Librarian
	1.0, 12 mo
	
	 
	65,000 
	66.950 

	13
	Library Assistant II
	.5, 12 mo
	
	20,000
	20,600
	21,218

	14
	Prof Devlpmt for Diss. member 
	
	
	
	48,000
	48,000

	15
	Supplies and services
	
	19.100
	20,100
	21,100
	22,100

	16
	Symposium
	
	3,000
	3,000
	3,000
	3,000

	17
	Director/faculty travel
	
	5,00
	5,000
	5,000
	5,000

	18
	Student travel
	
	5,000
	7,000
	9,000
	9,000

	19
	Space rental 3 classrooms
	
	8,100
	9,732
	9,732
	9,732

	20
	Space rental, CC Faculty
	
	9,576
	15,960
	22,344
	22,344

	21
	Furniture, 3 classrooms
	
	19,000 
	 
	 
	 

	22
	Library Acquisitions
	
	25,000
	56,953
	56,953
	56,953

	
	Total Cost
	
	480,289
	911,444
	1,450,557
	1,571,996

	
	Projected revenue per student
	2007/08 rates
	2007/08
	2008/09
	2009/10
	2010/11

	a
	FTES CA Annualized
	
	17.50
	50.8
	87.8
	99.8

	b
	CSU Marginal Cost (3% ann. Incr.) 
	7837
	137,148
	410,063
	729,993
	854,657

	c
	CSU Ed Doc State Fee (5%)
	7440
	223,200
	453,096
	672,613
	706,244

	d
	Summer School Fees (5%)
	3720
	-0
	117,180
	229,673
	344,509

	e
	Financial Aid Set Aside (10% c+d)
	-1116
	-22,320
	-57,028
	-90,229
	-105,075

	f
	Total per student
	17,881
	338,028
	923,312
	1,542,051
	1,800,335

	g
	Restricted FA Set Aside Revenue
	1,116
	22.320
	57,028
	90,229
	105,075

	h
	Savings from USD Jt Doc Phase out
	
	119,941
	
	
	

	i
	Total Revenue
	18,997
	480,289
	980,340
	1,632,280
	1,905,410

	*calculated at normal replacement cost. By year 3, we will implement a budget model that includes actual salaries for these instruction faculty as well as other central faculty members.


Doctoral Student Committee 


3 doctoral students from each specialization


Directors of concentration (ex-officio) 


Meets at least four times per year; provides input on all aspects of the doctoral program – from recruitment through scheduling, graduation and program assessment.





Personnel Committee


Concentration directors 


One tenured full professor from each concentration


One community partner from each concentration


A representative of the Dean’s office


Make recommendations for the selection of full-time and part-time doctoral faculty, review academic credentials and make appropriate recommendations for instruction.





Admissions and Standards Committee


2 faculty members from each concentration


2 community partners from PreK-12 


2 community partners from community colleges 


1 current doctoral student/graduate from each concentration


Review applications make recommendations for the selection of doctoral students; address student issues, grievances, and appeals related to program continuation and matriculation.





College Curriculum Committee


Faculty representatives from all College Departments


Associate Dean (ex-officio)





All program and course modifications addressed at this level





Executive Committee (EC)


Department Chairs of the Doctoral Concentration


Directors of Concentration Areas


Representative of the Dean’s Office


Provide the governance for the doctoral program based on input from the Community Partnership Governance Committee and initiates curriculum and/or program changes





Community Partnership Governance Committee (CPGC)


3 PreK-12 Superintendents (or their designees)


3 community college administrators


Dean of the College of Education


Area of concentration Department Chairs 


Concentration directors 


1 student from each concentration


	Meets at least three times per year;


Examines all aspect of program: recruitment, admissions, matriculation, responsiveness to student learning outcomes, evaluation of program effectiveness, and active participation by community partners.








SDSU College of Education faculty and Community Partners Develop Program Outcomes





EDL and ARPE Department Chairs and Ed.D. Program developers develop student outcomes from the Program outcomes (pg. 7) 





Student outcomes sent to partners in PK-12 and Community College for review and endorsement





Corrections made and sent back to Program Developers





Faculty in EDL and ARPE develop courses to ascertain student expected outcomes are covered in classes.





EDL and ARPE Department Chairs and Ed.D. Program developers ascertain that course outcomes meet CSU identified Themes (Table 8 &9)





New courses approved through the SDSU Curriculum committees.





SDSU Ed.D. Program Outcomes


Experts in Educational Leadership


Critical Thinkers Informed by Scholarly Literature      


Change Agents


Self-Aware, Ethical Professionals


Professionals who value and promote diversity


    








SDSU Ed.D. Courses: ED 815; EDL 830; ED 840; EDL 720; EDL 755;ED 855; EDL 880; EDL800; EDL 890; ED 860; ED 836; ARP 801; ARP 810; ARP 811; ARP 812; ARP 813; ARP 727; ARP 760; 





CSU Core Curricular Elements in Proposed Ed.D. Program


Systemic educational reform, Visionary educational leadership, Complexity and organizations, Collaborative management, Diversity and equity, Educational policy environments, Educational accountability, School and campus cultures, Curriculum and instructional reforms, Human resource development, Student development and learning, Community and governmental relations, Resources and fiscal planning, Assessment and evaluation, Applied quantitative inquiry, Applied qualitative inquiry. (See Tables 8 and 9 for curricular map)








SDSU Ed.D. Student Outcomes


Organizational Strategy


Resource Management


Instructional Leadership


Communications


Collaboration


Organizational Advocacy


Professionalism


Financial and Legal Forces


Decision Sciences 


See Appendix D




















(See Tables 8 and 9 for curricular map)





(Sees Appendix D)








� The criteria must incorporate pertinent system wide standards.  The criteria applicable to a full-time faculty member whose primary affiliation is with the university may differ from the criteria applicable to a part-time faculty member whose primary affiliation is with a PreK-12 institution or a community college/postsecondary education institution.  The criteria may also vary with the type of participation in the program.


� All requirements include pertinent system-wide standards (http://www.calstate.edu/APP/EdD/).
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